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BBBEJIEHHUE

Ponsta m craryThT Ha y4YMTEIUTE HUCTOPUYECKH ca OWUIU
KIIOYOBM 32 COLMAIHOTO M KYJITYpHOTO Da3BUTHE, KaTo
npenojaBaTenuTe B ['bplins TpaAUIIMOHHO ca OWJIM BUCOKO IIEHEHU
KAaTO HOCHUTENU Ha 3HaHWs W MOpajnHu Bogauu. CoLualHUTE U
MKOHOMHMYECKUTE MPOMEHH obaue ca MOJAKOINAaIN TO3U MPECTUK,
KOETO TpaBH OT CHUIECTBEHO 3HA4YCHHE IMPOYYBAHETO Ha
npodecroHanTHaTa UACHTUYHOCT Ha YYUTEIINTE U HAYMHBT, 10 KOHUTO
T€ C€ BB3MPHUEMAT OT OOIIECTBOTO, OCOOCHO OT POJAUTEIIUTE.

OcHoBHaTa HeJ Ha JUcepTaluATa € 1a U3CIeBa COLUATHUS
MIPECTHK HA YUUTEIUTE B IPhLIKaTa 00pa3oBaTeIHa CHCTeMa, KaTo ce
(bokycupa BbpXy TOBa KaK TO3H MPECTHK ce POpMHpPa, OCTIOPBA HITH
npeneduHupa B ChBPEMEHEH  KOHTEKCT.  Ilo-koHKpeTHO,
U3CIEABAaHETO MMa 3a Led Ja MpOy4Yd EJIEeMEHTHTE, KOHUTO
CbhCTaBNsIBAT mpodecHoHaTHATA M HAay4YHa WJICHTHYHOCT Ha
YUUTEIUTE U KaK TE€3H €JIEMEHTU B3aUMOJEIHCTBAT C BB3IPUATHATA
3a coumaneH mnpecTk. LleHTpanen (okyc e mHocTaBeH BBPXY
BB3NPUATHUATA HA POAUTEIUTE, KATO MPEACTaBUTEIN Ha OOIIECTBOTO,
YUUTO BB3MJIEJN ca OT pelIaBallo 3HaueHue 3a (popMHUpaHETO Ha
KOJIEKTUBHUSI 00pa3 Ha yuurtenute. M3cnenBaHeTo ce cTpemu Ja
UACHTUGUIMPA COLMATHUTE, WHCTUTYLMOHAJIHUTE W JIMYHUTE
(dakTopyu, KOWTO WJIM TOBUIIABAT, WJIM HaMajsBaT cTaTryca Ha
yUHTENIs, KAaKTO W Ja TpPEeAJIOKM HAuMHM 3a yKpelnBaHe Ha
npodecroHaIHUs UMUK HA YUYUTEIINTE.

3a a IOCTUTHE Ta3! LIeJl, U3CIEABAHETO U3ITBIIHABA HAKOJIKO
cnenuduunu 3agaun. To pasriexaa Bb3NpUATUATA Ha YUYUTEINTE 3a
CMOCOOHOCTTa MM Ja YNpaBisBaT KJIACHUTE CTau, Ja MOJAbPKaT
aBTOPUTET U Ja OCUrypsBaT e€(peKTUBHOCT Ha oOydeHuero. ChIio
Taka H3Cle[Ba TEXHUTE BWXKIAHHA OTHOCHO aJIeKBaTHOCTTa Ha
0o0pa30BaHUETO UM U HY’)KJaTa UM OT JAOI'BJIHUTETHO 0OydeHue 1o
MHOBaTHUBHM METOAM Ha TPENOAAaBaHE, KaTo ChIIEBPEMEHHO
aHaJIM3Mpa CTEINEHTa, A0 KOATO MPO(EeCHOHAIHOTO pa3BUTHE € B
CBOTBETCTBUE C TEXHUTE POIM U OTrOBOpPHOCTH. OCBEH TOBA,
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W3CIIEABAHETO OICHSIBA BB3MPUATHATA HA YUUTEIUTE 32 TEXHUS
OOIIECTBEH MPHHOC W TPU3HAHHETO, KOETO IOJIy4aBaT OT
OOIIECTBEHOCTTa M MEIUUTE, KaKTO H BpB3KAaTa MEXIY
(UHAHCOBOTO BB3HATPAKACHUE U TPOPECHOHATHHS TMPECTHK.
Haxkpas, To omeHsiBa moJKpenara u NpU3HAHUETO, IPEJOCTABIHU OT
WHCTUTYIIMOHATHHUTE JIUACPH, MECTHUTE OOUTHOCTH W TOJIUTHUIINTE,
npeIaraiike sI0CTHO pa3oupane Ha (hakTopuTe, KOUTO GopMUpar
COIIMAITHUS CTATyC Ha yuuTenute B [bpIius.

B nmonmbinHeHHWE KBM TE3W TEPCIEKTHBH, H3CIEIBAHETO
BKJIIOYBA TJIEIHUTE TOYKM HA POAMTEINUTE 4Ype3 KadyeCTBEHU
WHTEPBIOTA, 00XBAIAKK KaK O0IIIECTBOTO Bh3IIPHEMa IIPECTHKA HA
YUUTENUTE, ChTPYIHUIECTBOTO HM ChC CEMEHCTBATA, aIeKBAaTHOCTTA
Ha 00yYEHHETO UM, Bb3HATPAKICHUETO UM M IIPEAM3BUKATEIICTBATA,
C KOUTO ce cOrbcKBaT. TOBa MOMMBIHUTEIHO U3MEPEHUE OCUTYPSIBA
MO-ISUIOCTHO pa30upaHe Ha (PaKTOPHUTE, BIUSCIIU BHPXY COITUATHUS
CTaTyC Ha YUHUTEIIHTE.

OcHOBHATa Te3a Ha JHUCEpPTAalUs €, Y€ NPECTIKBT Ha
yuuTenckata npodecus B ['bpums  mperhprsBa  IBIOOKO
npeneunupane. Jlokaro TpaguiMoHHUTE GOPMU HAa yBaKEHHE U
aBTOPHUTET ca HaMaJleld TOpagdl COLUUAIHO-WKOHOMHUYECKHUTE
IIPOMEHU W TPOMEHALIUTE ce 00pa3oBaTEIHM IMPAKTHKH, OCTaBa
OCHOBHOTO TpH3HAHME 3a TeJarormyeckara M OOIIecTBeHaTa
CTOMHOCT Ha y4uTenute. MHOro mpernojaBaTeiy Mpoab/KaBaT Ja
YepnsaT TPECTHX OT pOoJATa CH Ha TOCPEAHHWIM Ha 3HAHWS,
JOTIPUHACSINY 32 COIUAIHOTO pa3BUTHE U TOJAPHKHUIUA Ha
ONarochCTOSIHUETO Ha YYEHUIWTE, JIOPU M B YCIOBHITAa Ha
HaMaJIsIBaIlo OOIIECTBEHO MPU3HAHUE U MaTepUaIHH Harpaau. Ta3zu
Te3a € TMpoBepeHa upe3 U3CIeIBaHe KaKTO Ha CAMOBB3IIPHUATHATA HA
yUUTENWTe, Taka W Ha pa3MUCIUTE Ha POAUTEIUTE KaTo
MpeICTaBUTENIN Ha OOLIECTBOTO.

W3cnenBaHeto €  CTPYKTYpUpPAHO  OKOJIO  CIICAHHUTE
W3CIIEeIOBATEIICKH XUITOTE3H:

> Ilo-romsiMata 4acT OT TPBIKHUTE YUYUTENU CE Bb3MpUEeMaT

KaTo KOMIIETCHTHH B YIPABJICHUETO Ha KJIACHATa Cpeja,



0c00€HO B NOJIBP)KAHETO HA AUCHUILUIMHA U Ch3/1aBAHETO
Ha MOJIOKUTENIHA yueOHa atMochepa;

> VYuutenure Karo IPUI0 CMATAaT, Y€ aKaJIeMUYHOTO UM
o0yuyeHHEe € OCUTYPHJIO COJIMIHA OCHOBA, HO MHO3UHA 'O
CMATAT 32 HEJOCTAaThYHO, 32 Ja OTTOBOPH Ha JHEUIHHUTE
[EIarOTMYECK  W3UCKBAaHUS U HOBOBB3HUKBAIIUTE
00pa3oBaTEeIHU PEAU3BUKATEIICTBA;

> Popurenure ca  cbIIacHM, Y€  (PMHAHCOBOTO

Bb3HArpaKJeHHUE Ha YUYUTEIUTE HE OTPa3siBa 3HAUMMOCTTa
Ha oOpasoBaresHaTa UM paboTa, KOETO ce OTpassiBa
HEraTUBHO HAa COLMAJIHMUA MMUK U IPECTHKAa Ha
npodecusra.

3a 51a ce OTrOBOpPM Ha TE€3U XUIOTE3HU, Oelle BBb3IPUET
HOJXOJ Ha H3CIEABAHE ChC CMECEHHM MeToau. Jluceprammsra ce
OCHOBAaBa KaKTO Ha KAYECTBEHH, TaKa U Ha KOJMYECTBEHU JAHHU, 32
Ja TPeAOoCTaBU LAJIOCTEH aHAIM3 Ha Temarta. [IppBata wacT Ha
U3CJIEBAHETO BKJIOYBA OOIIMPEH IMperjie] Ha ChblIecTByBallara
JIUTEpaTypa W MOJUTHIECKU TOKYMEHTH OTHOCHO HJIEHTHYHOCTTA,
aBTOpUTETa M MpecTWXa Ha yduTenuTe. Ta3u TEOpeTHYHA pamkKa
OIIpeeNH IU3aifHa Ha eMIMPUYHOTO M3CJIEIBAHE, KOETO BKIIIOYBA
U3II0JI3BAHETO HA CTPYKTYpPHUpaH BBIPOCHUK CpEl YUYUTEIUTE B
I'bpums, mo-CrienuasHo B peruoHa Ha ATHKA, C IIeJ J1a C€ YCTAaHOBH
TAXHATA CaMOOLIEHKa 3a TNpoQecuoHaTHaTa HJIEHTUYHOCT U
BB3IIpUEeMaHusi conuaineH cratyc. OcBeH ToBa Osfxa TpPOBEICHU
IbJI00YNHHN UHTEPBIOTA C POJUTEIN OTHOCHO TEXHUTE BUKIAHUS 32
aBTOPHTETA, IPECTIKA HA YUUTEINUTE U TIPEAU3BUKATEIICTBATA, TIPS
KOUTO ca u3npaBeHHU. KolnmyecTBeHUTE JAaHHU Ca aHAJIU3HUPAHU C
MOMOIITA HA CTAaTHCTHYECKH METOAM 3a WACHTHU(UIMpAHE Ha
MOJIENIA U KOpeJalHy, JOKaTO KaueCTBEHUTE JaHHU ca 00paboTeHn
9pe3 TEeMAaTHYeH aHAJTN3 Ha ChABPKAHUETO, 32 /1a C€ Pa3KpHAT I0-
3a]1bJI00YEHU MPO3PEHUS U HAPATHBH.

N3cnenBanero obaue He e 6e3 orpanuyeHus. ['eorpadeku To
ce (okycupa HE camMO BBPXY TIPBUKHS KOHTEKCT, HO U BBPXY
cnenuduuHa reorpadcka yact Ha ['bpuus, npedexrypata ATHKA,
KOETO OorpaHuyaBa o0000IIaeMOCTTa Ha pe3yJdTaTUTEe 3a JAPYTH
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obpazoBatennu cucreMu. OCBeH TOBa, MaKap Y€ KaKTO YUUTETUTE,
Taka U POJUTENIUTE ca BKIIOYEHHU KAaTO U3TOYHUIIM HA JaHHH, IPYTH
COILIMAJTHU yYaCTHUIIM, KaTO YUCHUIIH, TUPEKTOPU HA YUHIIUIIA WIIH
MOJIMTUIM, HEe ca OWIM MpSKO aHraxupaHd. B cbhloTro Bpeme
M3CJIEBAHETO CE€ NMPOBEXJa M B cHelM(pUYeH BpPEeMEBH MEPUO],
KOHUTO MOX€ Ja ObJie MOBIUSH OT HEMPEKbCHATH UKOHOMUYECKH U
COILIMATTHU KOJIeOaHMs, KOUTO MOTaT Jia MOBJIHIAT Ha OOIIECTBEHOTO
BB3npusatue. U Hakpas, GokychT BbpXy 00pa30BaTeIHOTO HUBO HE
oOxBalla MBIHUS JAHANa30H OT oOpa3oBaTeIHW HUBA, KbIETO
MPECTIKBT HAa YUUTEJICKAaTa IpoQechs MOKe Ja BApUpa 3HAYUTEITHO.

CrtpykTypara Ha Ta3d JOKTOpPCKa JuUCepTalus €
OpraHu3upaHa B TPH OCHOBHHU IJaBu. IIbpBaTa rimaBa pasriexnia
KOHIENIMUTE 3a MeJarornuecka BJACT, YUYUTEJCKH aBTOPUTET U
pa3BUBAIINTE CE U3MEPEHUS Ha MPECTHKA B yUUTEIICKATa IPOQECHsl.
Bropara rmaBa wuscneiBa HIGHTUYHOCTTAa HA YYMUTENS Upe3
COLIMAIIHU, TPOPECUOHATTHI ¥ HAYYHH POJIM, KATO CHIIEBPEMEHHO
pasriexaa U colualHaTa MO3UIMs, MPUIIKMCBAaHA Ha TIpodecusiTa.
Tperara rinaBa nmpeacTaBst HASHTUYHOCTTA U IPECTHKA HA TPBIIKATE
YUUTENH, 3al0YBailkKiu C HMCTOPUYECKH NPEryie]] Ha Pa3BUTHUETO.
OcBeH TOBa TjaBaTa BKJIIOYBA NPEJCTaBIHE HA EMITMPHUYHOTO
u3cneBaHe, mpejuiarailku moJpoOeH aHaIu3 Ha KOTUYECTBEHUTE U
KaueCTBEHUTE JaHHW, CHOpaHW dYpe3 aHKeTH CpeJl YYHUTEIH U
UHTEpBIOTa ¢ poauTenu. ChII0 Taka, MocieaHaTa riaBa o0ChHKIa
pesyaTaTuTe U 0000IIaBa OCHOBHHUTE KOHCTATAIlMH, Mpeaaraiiku
MPEenopbkH 3a 00pa3oBaTelHa MOJUTHKA U MPAKTUKU 32 00ydeHHE
Ha YYHUTEN, HACOYSHHU KbM TOBHINIABaHE HA COMAITHOTO IPU3HAHKE
Y BJACT Ha yuuTenure B [ bpius.

B 0600menue, Tazu gucepTamus uma 3a Ieid J1a JoTpruHece
3a HapacTBamius 00eM W3CIe[BaHUS BBPXY HICHTUYHOCTTA H
MpecTka Ha  YYUTEIUTe, KaTo TMPEIOCTaBH  EMITUPUYHU
JI0KA3aTeJICTBA OT TPBIKUA KOHTEKCT W TMPEAJIOXKUA KPUTUIHH
pa3MUCIU BBPXY cTaTyca Ha y4urenckara npodecus. Upe3 anamms
KaKTO Ha BBHTPEIIHUTE (CAaMOBB3MPHUATHE HA YUHUTENS), Taka U Ha
BBHIIHUTE (OOILIECTBEHO BB3MPUSTHE) U3MEPEHHUS Ha IpPEeCcThXka,
M3CIEIBAaHETO C€ CTpeMHU Ja uHbopMHUpa MpH pa3paboTBaHETO Ha
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MOJIMTUKUTE U J1a MIOAKPEIH Mo-0amaHCcupaH U MPU3HATENICH MOTIe]
BbPXY IpernojaBaTenuTe B Obp30 pa3BUBalla ce 00pazoBaTelHa
cpena.

I'VTIABA 1: HEJATOT'HYECKA CUJIA, ABTOPUTET
N ITPECTHU)K HA YYUTEJIA

1. OcHOBHMTE XapaKTePUCTHKHU HA padoTaTa HA

yUHTeJIA

YuutenuTe WrpastT IEHTPaTHa poOJs 3a KAa4eCTBOTO Ha
00pa3oBaHMUETO, Thil KaTO (PEKTUBHOTO IMPEINOAaBaHE MPSAKO BIIUSIC
Bpry IIOCTHXKCHUATA HA y‘-IeHI/IIlI/ITC U ISIJIOCTHOTO UM Hpe[[CTaBﬁHe
B yuwiumie. Tsaxuata paboTa ce NOpocTHpa OTBBJ MPOCTOTO
Hpez[aBaHe Ha 3HAHHUA W BKJIKHOYBaA Ky.HTI/IBI/IpaHeTO Ha II€HHOCTH,
YMEHHsI U Harjacu, KOUTO 0hOpMAT aKaJIeMUYHOTO U JTUYHOCTHOTO
UM  pa3BUTHE. YCHCIIHUTE MNPENOJaBaTENN  JAEMOHCTpUpPAT
MOYTEHOCT, €HTYCHa3bM, AJANTUBHOCT U CWJIHU OpPraHU3al[MOHHU
YMEHHS, KaTO CHIIEBPEMEHHO IMOJIBPKAT pela B KilacHaTa CTas,
MOCTABAT SICHU YYeOHU LEIM U MPEAOCTaBAT KOHCTPYKTHBHA
oOpaTHa Bpb3Ka. B TO31 KOHTEKCT yUUTENAT € HE CaMO U3TOYHHK Ha
3HaHUA, HO ¥ U3TOYHHK Ha BABXHOBEHHUE, 0opMsiKkH yueOHa cpefia,
B KOSITO y‘-IGHI/IIII/ITe (of§] ‘-IYBCTBaT MOTI/IBI/IpaHI/I nu aHrameaHH.

B cwiioro BpeMe, epeKTHBHOTO MpemojaBaHe pa3uuTa B
rojisMa CTENEeH KaKTO Ha BepOajiHaTa, Taka MU Ha HeBepOaHaTa
KOMYHHKAIUS, KAaTo YYUTEIUTE W3MOJ3BaT €3uka Ha TAJIOTO,
M3pAKCHUETO Ha JIUIETO M TOHA, 3a JIa yNpaBisBaT KJINMara B
KJlacHaTa cTasg W Ja HachpyaBaT ydYyaCTHUETO HA YUYCHUIIUTE.
I/I3Fpa)I(I[aH€TO Ha IIOJIOXXUTEIHU B3aUMOOTHOLICHN I, HpOfIBﬂBaHGTO
HA MUCTUHCKHU MHTEPEC KbM MHAMBHIyAIHUTE HYKJIM HA YUYCHUIUTE
U TOUTBP)KAHETO HA CHTYCHAa3bM 3a IMPEIoJIaBaHe Ca ChIIECTBEHU
aCTEeKTH Ha MeJarornyeckara cujia u aBTopurer. Upes BHUMATEHA
MOJTOTOBKA, OOMHCIICHO yIpaBlieHWE Ha KJjacHata cTas |
HEMPEeKbCHATO MPO(HECHOHATHO Pa3BUTHE, YUUTEIUTE YIPaKHIBAT
yHUKaJTHa ¢opMa Ha aBTOPHTET, KOATO HE CcamMO Haco4YBa
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00yd4eHHeTo, HO U JONpPHUHACS 3a TEXHUS MPECTIK U MPU3HAHUE B
001IECTBOTO.

2. Cuiaara Ha yuuTeJst

Cunara Ha y4uTens ce ChbCTOM MPEAUMHO BBB (POPMHUPAHETO
Ha MeJaroruyecKus M MCHXOJOTHYECKH KIMMAaT B KJacHara cras,
KBIETO YUYCHUIIUTE CE UyBCTBAT MIPUETH, YBAXKABAHU U MOTUBUPAHU
na ydactBat. Upe3 KyITHBUpaHe Ha KJIMMaT Ha JIFOOOB, CUTYPHOCT H
PaBEHCTBO, YUUTEINTE HAChPYAaBaT YUCHUIIUTE J1a Ce U3passBar Oe3
CTpax OT MOJIUTPABKM WM OTXBBPIJISHE, KAaTO CHIIEBPEMEHHO
yBaKaBaT MHIMBHIYaJTHUTE Pa3IUuus M pUThbMa Ha ydeHe. Upes
mudepeHnIupano IpenojaBaHe, MO3UTUBHO TOAKPEIUICHHE |
BB3MOKHOCTH 32 M300p, YUUTEIUTE MOAXPaHBAT CaMOYyBCTBUETO,
aBTOHOMHOCTTAa M MOTHBALMATA Ha YUYCHHIIUTE, Ch3IaBalKH
YCIIOBUSL, KOUTO MOJKPEIAT KaKTO aKaJIeMHUYHHUTE ITOCTIKEHHS, TaKa
Y JINYHOCTHOTO MM Pa3BUTHE.

B chioro Bpeme, aBTOPUTETHT HA YUUTENSI CE IPOCTUPA JI0
HacbpyaBaHE Ha CBHTPYIHUYECTBOTO MEXKIY YUYWIMIIETO U
CEeMEICTBOTO, KaTo ce NMPU3HABAT POJUTEINTE KAaTO MapTHHOPH B
o0pa3oBaTeTHUS nporiec. EdexrnBHara KOMYHUKAITHS,
CIpaBEJIMBOCTTa U YBAKEHMETO KbM MHOI000pa3HeTO HE CaMo
MOBHINABAT AHTAXHPAHOCTTa HA YYCHUIUTE, HO M H3TPaxaaT
YyBCTBO 3a MPHHAUIEKHOCT B YUMJIMIIHATa OOUIHOCT. Ype3
OanmaHcMpaHe Ha CTPYKTypara C TBBKaBOCT M aBTOPUTETa C
eMIaTusATa, YYUTEIUTe YIpakHABaT (opMa Ha BIACT, KOATO €
KOHCTPYKTHBHAa M OBJIACTsBAalla, JaBalkl BBH3MOXKHOCT Ha
YUEHHIIUTE J]a Ce Pa3BUBAT aKaJEMHUYHO, COLIMAIIHO U EMOLIMOHAIIHO,
KaTo CBIIEBPEMEHHO 3acHJIBAT TIEJaroTHYECKUsi aBTOPUTET U
MPECTIK HA YUUTEIIS.

3. ABTOpPUTETHT Ha yUYHUTeJs

VYUTEICKUAT aBTOPUTET B OOpPa30BAHMETO HE € MPOCTO
ylnpakHsBaHE Ha JOMHUHALMSA, a JUHAMUYHO B3auMoOJIeiicTBHE Ha
BJIACT, BJHMSIHUE W PEIHUIPOYHOCT, O(GOPMEHH OT COIMATHHSA,
KyJTYpHUSI 1 MHCTUTYLIMOHAIHUS KOHTEKCT. Makap U BKOpEHEH B
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lepapxuyHaTta CTPyKTypa Ha YYWIMINETO, aBTOPUTETBT €
JETUTUMUPAH KaKTO OT POJISITA HA YYUTEN, TaKa U OT MO-IIHPOKUS
MoOpaJieH pel Ha 00IecTBOTO, Kakro momuepraBa Jlropkem. Toit
BKJIIOYBA MOAABPKAHE HAa JUCLUUIUIMHA W HAacOYBaHE Ha
IIOBEJICHUETO, HO CBIIIO TaKa U HAChPYaBaHE HAa B3aAMMHO YBa)KCHHUE,
KOMYHMKaIUs U COLIMAJIHU YMEHHUs, ThI KaTO CaMOTO Y4YEHE Hajlara
OrpaHUYECHHUS, KOUTO MOTaT Ja Cbh3Jajar HampexeHue. B kpaitHa
CMETKa, IIeJarOTMYEeCKUAT aBTOPUTET € e(EeKTUBEH, Koraro
OanaHcupa CTPYKTyparta ¢ pa30MpaHeTo, OCUTYPSIBAMKH KaKTO pell B
KJIacHATa CTas, TaKa M IIPEJaBaHETO Ha LIEHHOCTH, KOUTO Ca OT
CBILECTBEHO 3HAYECHUE 3a JINYHOCTHOTO U COLMAJIHOTO Pa3BUTHE HA
YYEHHUIIUTE.

3.1. [Ipupoaara Ha yYuTeJICKHS aBTOPUTET

XapakTepbT Ha YYUTCICKUAT AaBTOPUTET € CIOXKEH H
MHOTOCTpPaHEH, MPOCTUPANKHU CE OTBH]I OOMKHOBEHATA 3aBUCUMOCT
WA KOHTPOJ, 32 Jla 00XBaHE B3aUMOJICHCTBHE, B3aMO3aBHCUMOCT
U MpEka OT COLMATHH, KYITYPHH M WHCTUTYLIHUOHAIHU BIIHSHHSL.
Yuyurenure moemMar MHOXECTBO POJIM — KOHBEHIIMOHAJIHH,
peallMOHHY, CIIOHTAHHHW, OCHOBHM W YIPABICHCKH — KOHTO
oQopMSAT KaKkTO y4eOHHUs MpPOIeC, Taka U MO-IIMPOKaTa YUUIIUIIHA
cpeqa. ABTOPUTETHT MPOU3THYA HE CaMO OT MHCTUTYIIMOHAIHATA
MO3UIMS M eKCIepTH3a Ha Y4YuTelnsd, HO U OT JIOBEPUETO,
KOMYHHUKAITUATA ¥ CIIOCOOHOCTTA 3a OaJlaHCHpaHe Ha TUCIUILTNHATA
c HacbpuaBaHeTto. Korato ce mpuiara epeKkTHBHO, Y4YUTelCKaTa
BJIACT HAChpUYaBa MOTHBAIMATA, YIACTUETO U CAMOYYBCTBHETO Ha
YUEHHUIIUTE, KaTO ChHIIEBPEMEHHO HachpuyaBa JIEMOKPATUYHH H
CHBMECTHH yCJIOBUA Ha o0yuenue. M oOpaTHo, 310ymoTpedara ¢ Hes
MOXKE Ja OTUYXKIM YUYEHHUIUTe M Ja MOJAKOoNae 00pa3oBaTEIHUS
MpOIIeC, IMOJYEpPTaBaKN HEOOXOJUMOCTTa OT YIpPaXKHSIBAaHE Ha
BIIACTTa CBC CHOPABEAJUBOCT, eMMaThs U MNpoQecHoHaTHA
OTTOBOPHOCT.
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3.2.BuaoBe yYUTEJICKH aBTOPUTET

Bunosere yuuTencku aBTOPHUTET, KAaKTO Ca OYEpPTaHU OT
®penu u PeliBbH, IOg4epTaBaT MHOIOCTPAHHUTE HAYUHU, 110 KOUTO
BJacTTa JeficTBa B  KJacHata cTasg.  ABTOPUTETBT Ha
BB3HArPAKICHUETO CE OCHOBAaBa HAa HAcChpyaBaHE U IO3UTHBHO
MOJICHJIBAHE, JIOKaTO IMPHUHYAUTEIHUAT aBTOPUTET (YHKLHMOHHMpA
Yype3 AMCUUIUIMHA M CAHKIIWH, BBIIPEKH Y€ HEroBaTa €(PeKTUBHOCT
3aBUCHM OT CIpPaBEUIMBOCT M cAbpkaHocT. [IpaBHMAT wiau
peryJaTOpHUAT aBTOPUTET MPOU3THYA OT MHCTUTYLIMOHAJIHATa
JETUTUMHOCT M (popMasiHaTa pojisi Ha YYUTENS B MOIIbP)KaHETO HA
YUWIMIIHATE HOPMH, TOKaTO peQepeHTHUAT aBTOPUTET MPOU3THYA
OT BB3XHILEHUETO, HICHTU(UKAUATA U eMOIIMOHATTHATA BPB3Ka Ha
YUEHHMIIUTE C Y4YHUTeIs KaTo Mojen 3a mnojpaxanue. M Hakpas,
€KCIIEPTHUAT aBTOPUTET C€ OCHOBAaBa HA IPU3HABAHETO HA 3HAHUATA
U npodecroHarHaTa KOMIETEHTHOCT Ha Y4UTelNs, KOETO IO MpaBu
JIOBEpPEH BOJIa4 KAKTO B aKaJIEMUYHUTE, TaKa U B JIMYHUTE BBIPOCH.
Ha npakTtuka Te3u GpopMu Ha aBTOPUTET YECTO CE MPUIIOKPUBAT U
e(eKTUBHHUTE YYHTEIH yMeJo TW OajaHcHpaT, 3a J1a HachpyaBaT
MOTHBALUATA, JUCLHMIUIMHATA, JOBEPUETO U  YBaXEHUETO,
OCUTYpSIBaKM KaKTO pe3yiTatute OT OOy4eHHeTo, Taka U
Pa3BUTHETO Ha aBTOHOMHOCTTA Ha YYEHUIIMTE.

3.2.0CHOBHH NPEANOCTABKH 32 YYUTEJICKHS aBTOPUTET

OcHOBHHTE NpEANIOCTaBKHU 3a YUYHUTCIICKHA AaBTOPUTCT CC
IPOCTUpAT OTBBJ AMCLUUIUIMHATA W OOXBallaT KOMOMHAIUS OT
HpO(l)eCI/IOHaJ'IHI/I 3HAaHUA, JIMYHU KaueCTBA U MCKIAYJINYHOCTHU
yYMEHUS, KOUTO oopmsT edeKTUBHATA NIEaroruKa.
[legarornueckata KOMIETEHTHOCT, BKJIIOYUTEIHO 3aAbJI00YEHU
MO3HAHUSA 10 MPEAMETa U aJlaliTUBHU CTPATETUU 3a IpENojaBaHe,
OCUTYpsiIBa JIOBEpHe, JOKATO €MOIMOHAJIHATa WHTEIUT€HTHOCT
HachbpyaBa JOBEPHETO, EMIIATHATA M Pa3peIIaBaHETO HA KOH(IIUKTH.
ABTOPUTETHT C€ TIOJACHJIBA JOMBIHUTETHO 4Ype3 eeKTHBHA
KOMYHMKalusi, YIpaBIeHME Ha KJacHaTa cTasd, KyJTypHa
KOMIIETEHTHOCT 1 HpO(beCI/IOHaJ'II/IB'BM, rapaHtupaniu, 4€ y4CHUIUTC
U3MNATBAT KaKTO CTPYKTypa, Taka M MOAKpena. B chimoTo Bpeme
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JUYHOCTTA, TEMIIEPAMEHTHT M €TalmbT OT KapuepaTra Ha Y4UTeElNs
BIUSAT BBPXYy HAuuHA, M0 KOHTO C€ H3pa3sBa aBTOPUTETBT —
HE3aBUCHMO JAJIM 4pe3 Harpajaa, eKCleprus3a WIN JETUTUMHOCT —
[IONYEpTaBaiKM JAWHAMHWYHUSA W pa3BHUBAlll CE€ XapakTep Ha
YUMTEJICKUS aBTOPUTET. B KpaliHa cMeTKa aBTOPUTETHT CE NOSBSBA,
KOraTo YyuuTelnuTe OalaHcupaT eKclepTu3ara ¢ eMIaTHATa,
NOJAbPXKAUKK  yBaKeHHe, MpuodliaBane U mpodecruoHaHa
IIOYTEHOCT B KJIaCHAaTa CTasl.

4. IlpecTH:KBT HA yYUTEJIUTE U IPENOJABAHETO

[IpecTXbT HA YUUTETUTE UCTOPUUECKH € OWJI CBBP3aH ChC
COIIMAJIHATA WM pOJISI KaTO BB3IMUTATEIH, MOPATHH BOJAYU U
HOCHUTENM Ha KYJTYpPHU LIEHHOCTH, KOETO MM € JaBajl0 BHCOKO
yBa)kaBaHa UJIEHTUYHOCT B 00111€CTBOTO. B mo-pannu aecetmieTus
TUTJATA ,,yYUTEN " € HOCUJIa CUITHO COLIMAIHO MPU3HaHue, odopmsiia
€ CaMOBB3INPHUATHETO U € 3acCHiIBaja aBTOPUTETA KAKTO B KjacHaTa
CTas, Taka ¥ M3BBH HEs. YUHTEINUTE ca OUIIM Bb3IPHEMaHu HE CaMO
KaTo Tpo(decHoHanucTu, HO U KaTo ,,MEHTOPH M ,,CTHIOOBE Ha
3HAHUETO', YMMTO ABTOPUTET € OWJ JISTUTHMHPAH OT IIUPOKOTO
COIIMAJIHO OJOOpEeHHEe M TAXHATa pPOJs BBB (POPMHUpPAHETO Ha
OBbACIIUTE ITOKOJICHHUS.

Bonpeku ToBa, 0011eCTBEHUTE U UKOHOMUYECKHUTE IPOMEHHU
MpOMEHUXa TOBa BB3MpHUATHE, oco0eHo B ['bpius, KbIAETO
y4HUTeJICKaTa Mpodecus € 3aryonsia rojsiMa 4acT OT MPEIUITHUS CH
MPECTIK TMOpagd HAMAJICHOTO (UHAHCOBO BBb3HATPAXKACHHUE W
MIPOMEHSIIUTE C€ KYJATYPHU IIEHHOCTU. JI0KaTo yUuTeNnuTe BCE OIlle
ce wuIeHTUUIUPAT CBhC CBOsATa oOOpa3oBaTeTHa MHUCUA U
npodecroHalHl KBaJM(UKAIMM, cera T€ ca W3MIPaBEHU IIpej
MPEeIN3BUKATEIICTBOTO Ja TmpeaeduHUpaT CBOSATAa  COIMATHA
WUJIEHTUYHOCT ¥ CAMOOIIEHKAaTa CU B KOHTEKCT, KBJIETO YBOXKCHHETO
Y MIPU3HAHUETO BEeUe HE Ce MPEIOCTaBIT aBTOMAaTUYHO, a TPsOBa /1a
ObIaT HEMPEKHCHATO JOTOBAPSHM B PaMKUTE Ha CHBPEMEHHUTE
00pa30BaTeHU U COI[UAIHU PAMKH.
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4.1.BugoBe npecTux

Bunosere mpecTk Ha YYUTEIMTE OTpa3sBaT pa3iMYHHUTE
Ha4YWHHU, 110 KOUTO IMPENoAaBaATCIUTC II0Jy4YaBaT IMPU3HAHUC,
YBa)XEHUE U BIUSHHE B KJIaCHATa CTasl U MO-LIMPOKATa yYWJINIIHA
obmHocT. IIpecTkbT ¢ aBTOPUTET Ce€ Tpaad BBPXY SCHOTA,
[I0CJIEI0BATEIHOCT M IpUJIaraHe Ha MpaBWilaTa, J0KaToO MPECTUKBT
C JoBepue HaOmsAra Ha OTKpUTaTa KOMYHHUKAlUsl M B3aWMHOTO
yBakeHue. IIpecTxbpT ¢ mojakpena Bb3HUKBA, KOraTO YYMTEIUTE
IpOsIBABAT €MIaTHsd M MPEJOCTaBAT JMYHO PBKOBOJACTBO, a
MMPECTHXKDBT C KOYYUHI noaucprTraBa ChbTPYAHHUYCCTBOTO u
LIEJIEHACOYEHOTO yueHe. [IpecTmkbT, OCHOBaH Ha KpeaTMBHOCTTA,
HacbhpyaBa MHOBALMUTE U ce0en3pa3siBaHETO, JOKATO MPECTHKBT HA
BJIbXHOBSIBAII[OTO o0pa3zoBaHue BJIbXHOBSIBA amOunus,
CaMO4yBCTBHUC U JII000B  KBM YYCHETO 4YpEC3 MOTHBAILIMOHHO
IIPEIoIaBaHe U CHJIHU €MOLIMOHAIHU BPB3KU C YUEHUIIUTE.

OTB’I)I[ I[MpaKTHUKaTa B KJlaCHaTa CTasd, MOPECTUKBT Ha
yuutenure ce ¢GopmMupa M OT HPOPECHOHATHHS  OIMT,
HENPEKbCHATOTO O0YYECHHUE, MPETOAaBaATEIICKaTa KOMIIETEHTHOCT U
MO3UTHBHUTE B3aHMMOOTHOLIEHUS CbC CTYIEHTUTE M KOJIETHTE.
Bbnpekn ToBa ChIIECTBYBA IOCTOSHHO IPOTHUBOPEUYHE MEXKIY
BHCOKOTO COLIMAJIHO NMPU3HAHKE, HA KOETO CE pajBaT yUUTEIINTE, U
OTHOCHUTCIIHO HUCKHTEC q)HHaHCOBI/I BB3HArpaXacHus, KOHUTO
nojryyaBat, 0co0€HO B cTpaHu KaTo ['bprus. CrpaBsiHETO ¢ TO3U
aucOalaHC € OT CBhILUECTBEHO 3HAYEHUE 3a MOANbpPXKAHE Ha
MOTHMBAalMSITA HAa  yYWUTENIWTE, [IOBHUIIABAaHE Ha  TAXHATA
npodecroHallHa UIEHTUYHOCT M YTBBP)K/IaBaHE Ha IO-IIHpOKaTa
CTOMHOCT Ha 00pa30BaHUETO B OOIIECTBOTO.

4.2. IlnpepeHuuanus Ha NPECTHKA HA yYUTEJINTE

[IpecTwxbT Ha yYyuUTeNUTE HE € €AHAKDBB, a AudepeHIpaH
Criope ImpeaMeTra, 00pa3oBaTEeIHHs €Tal, YUMIUIIHUS KOHTEKCT U
JIMYHUTE KadecTBa. YUHUTEINTE MO MaTeMaTHKa U MMPUPOJHU HAYKHN
4eCTO C€ pajaBaT Ha I0-BUCOK IPECTHK NOpPaAHW Bb3IpUEMaHaTa
BAXXHOCT Ha NPEAMETUTE CHU, JOKATO YUUTCIIMTC IO HM3KYCTBA WU
¢u3nuecko BB3NMUTAHME MOraT Jia MoJiyyaT MpPHU3HAHUE 4pe3 TO-
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TECHU BPB3KH C YUCHHIIUTE. B MankuTe OOIIHOCTH yUUTEIHTE Ca
YBa)KaBaHU KaTO MECTEH €T, HO ca TOJJIOKEHH Ha IO-TOJISIM
KOHTPOJI, IOKATO B IPAJCKUTE YUUIUIIA NPECTHKBT 3aBUCH MTOBEYE
OT  pecypcuTe, pOJWTEICKaTa TOJAKpena ¢ COIMAIHO-
MKOHOMHUYECKaTa cpefa Ha yuwiuinero. OCBEH TOBa YUHTEIUTE,
KOUTO BB3MPUEMAT CHBPEMEHHU, OPUEHTHUPAHU KbM YUECHHUKA
MOJAXO/IM, YECTO HAChpYaBaT MO-CHJIHO YBa)XEHUE OT TE3H, KOUTO
pa3uuTar Ha TPAJUIIMOHHH, TUPEKTUBHU METOAH, KOETO MOKa3Ba, ue
MPECTHKBT ce (OopMHpa OT KOMOMHAIMS OT WHCTUTYIIMOHAIIHH,
COILIMATTHYU U UHIUBUAYATHH (DaKTOpH.

4.3. ®akTOpH, NOHMKABAIIM MPECTUKA HA YUUTEJICKATA
npodecus

[IpectwxbT Ha yuuTelckara mnpodecus € HaMalsl B
ChbBPEMEHHOTO OOIIECTBO MOpaay KOMOWHAIUS OT HKOHOMHYECKH,
COLMAIHM W menarormyecku ¢akropu. Hwuckure 3aruiaty,
HaMaJICHOTO COLMAJIHO NPU3HAHUE M NPUOPUTU3HPAHETO Ha
MaTepUaIHOTO OOrarcTBO OTC/Ia0BaT TPAJWIIMOHHUSA CTaTyC Ha
yUUTENsl, TOKaTO MPEMHHABAHETO KbM 0Opa3oBaHUE, OPUEHTUPAHO
KBbM YUYCHHKA, €pO3Hpa aBTOPUTETA, HAKOIr'a CBbP3aH C JOMHUHAIMATA
B KJacHaTa CTas. YUWTEIHUTE Cera ca M3IPaBeHU IMpen
MIPEeIN3BUKATEICTBOTO /1A NMpeAepUHUPAT CaMOOIIEHKaTa CH, J1a ce
OTAQJIeYaT OT COLMAJIHO IPECTHKHA HMIAEHTUYHOCT KbM TAaKasa,
OCHOBAaHA Ha TMEJaroru4ecKUTe IIEHHOCTH W pe3ydTaTUTe Ha
YUYEHULIUTE. BBIIPEKU Ue HAKOU MOXKE J1a CMATAT, Y€ MPECTUKBT UM
€ )IeMI/ICTI/I(l)I/IIII/IpaH WM MapruHajJiv3vupadH, MHO3WHA IIPOAbJIKaBaT
Ja HaMHpaT CMHCHI M MNPO(PECHOHATHO YJOBJIETBOPEHHE B
HAacoOYBaHETO Ha OOYYEHHETO Ha YYCHMIINTE, HAChpYaBaHETO Ha
KpPEaTUBHOCTTa M HACHPUYABAHETO HA JIMYHOCTHOTO M3pacTBaHe. B
KpallHa CMETKa, MPECTHKBT Ha YUHUTEINTE JHEC € I0-MaJKo
00BBp3aH CBHC COIMANIHUS CTAaTyC M TOBEYe C NPU3HAHHMETO Ha
oOpazoBarelHUs WM TPUHOC B TIPOMEHSIIA CE€ ©  YECTO
MKOHOMMWYECKH OTPaHUYCHA Cpela.
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4.4. PakTOpu, U3rPaKIALIM MPECTUKA HA YUUTEICKATA
npodgecus

[IpecTwxbT Ha yuuTerckaTa mpodecus ce 3acuiiBa OT
KOMOMHAIMsATa OT MNpodecHoHaNHa KOMIIETEHTHOCT, JIMYHA
MOYTEHOCT U COLMajHa aHTaKHUPaHOCT. BHCOKOKaueCTBEHOTO
Npero/iaBaHe, HENpPEeKbCHATOTO NPOPECHOHATHO pPa3BUTHE U
CIIOCOOHOCTTa 3a BIBXHOBSIBAHE HA YUYEHHUIUTE Ca ILIEHTPAIHU
(bakTopu, 10KaTO MO3UTUBHUTE B3aUMOOTHOLICHHS MEXI1Y YUUTEN U
YUYEHUK UM CBTPYJHUYECTBOTO C POAMUTEIUTE U OOIIHOCTTA
JNOMBIHUTETHO 3acCHJIBAT MNPHU3HAHHETO. YUUTENHUTE, KOUTO
JEMOHCTPUpAT €MIIaThsl, YECTHOCT M CIIPaBEJIMBOCT U KOHUTO
aKTUBHO TOJIKPEISAT aKaJeMUYHOTO M JIMYHOCTHOTO Pa3BUTHE Ha
YUYEHULIUTE, IEUEIIAT [10-IBJIOOKO yBaykeHue U JoBepue. OCBEH TOBa,
KOTaTo MpernojaBaTesiuTe JeHCTBAT KaTo MOJIEIH 3a MOApakaHue U
MEHTOpH — (popMHpaliki LIEHHOCTH, HAChPYAaBAUKH KPUTHYHOTO
MHUCJICHE U JONPUHACANUKMA 3a COLHUAIHOTO pa3BUTHE — Te
BBILUTBIIABAT MO-IIMPOKATa OOIIECTBEHA POJIS HA MpernoaBaHeTo. B
KpailHa CMeTKa NpPEeCTHXKBT C€ U3rpakJa HE camMo upe3
MHCTUTYLMOHAJIHO MPHU3HAHUE, HO U Ype3 €XKEIHEBHOTO J0BEpHE,
YBaXEHUE M BB3XUILIEHUE, KYJITUBUPAHU B KIACHUTE CTau U
OOIIIHOCTHTE.

I'TIABA 2: UIEHTUYHOCT, POJISA 1 COIMAJIEH
CTATYC HA YUUTEJIA

1. CouuajHa MIEHTHYHOCT M OPraHU3ALMOHHH
CTPYKTYpH

CouuanHaTta HJIEHTHUYHOCT € UEHTPAJIEH €JIeMEHT OT
YOBEIIKOTO B3aUMOJAEHCTBHE, ODOPMSIIL KAKTO CAMOBB3MPUSITHETO,
Taka W MNpUHAANEKHOCTTa KbM Tpymara. Crnopen Tamkden u
TT)pH'Bp, NHAUBUIUTEC HsrpaquaT NACHTUYHOCT qpe3 HpOHeCI/I Ha
KaTeropusalus, UWICHTHQHUKAIUS U CpPaBHEHUE, KOUTO WM
MO3BOJISIBAT Jla CE€ OMPEACNAT CHPSMO JIPYyTUTe W J1a HW3BJIMYAT
CaMO4YyBCTBHUE OT MPHUHAIIEHKHOCTTA KbM rpynara. MienTuunocTra
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He e puKcHupaHa, a GIyuaHa, cChueTaBalla JHIHU, MEXTyTHIHOCTHU
U COLIMAJIHU M3MEPEHUS U YECTO BKIIIOYBA NapaJOKC Ha CXOACTBO H
paszimuuue. Teopun ot Muiia, @poiin u decTuHrep nog4epraBar Kak
VMHIVBUANTE HMHTEPHAIU3UPAT COLUATHUTE HOPMH, MOZCIUTE 3a
MOJIpaKaHUE U CPABHEHMATA C JPYTUTE, 32 Ja (OpMHUPAT ,,UICATHO
€ro‘“ ¥ Ja ce CIpaBAT ¢ HANPEKCHUETO MEXKy HHIAUMBUAYAIHOCTTA U
KOJIEKTMBHATa IPHUHAIECKHOCT. B Ta3su pamMka MACHTUYHOCTTA Ce
pa3bupa KaTo PeroBopy MeKIy JIMYHATa YHUKATHOCT U BIMSHUETO
HAa [O-IUUPOKUTE KYJITYPHU U UHCTUTYLIUOHAJIHU KOHTEKCTH, KaTO Ce
IoA4epTaBa HEWHATA JMHAMHWYHA U PEJIALIMOHHA IIPUPOJIA.

OpranuzalluOHHUTE CTPYKTYPH UIpasT pelllaBaiia pois BbB
dbopMHupaHeTo HAa  CONMANHATAa  HMJISCHTHYHOCT, TBH  Karo
MHCTUTYLMUTE Brpa)kJ1aT MHAUBUANTE B POJIHU, KOUTO HOCAT KAKTO
OTTOBOPHOCTH, Taka U CHMBOJIMYHA CTOHHOCT. 3aeTocTTa,
HaIpuMmep, chb31aBa ,»AHCTUTYLITUOHATTHO BKOPEHEHU
HICHTUYHOCTH, KOHUTO 00BBp3BAT caMoOOIleHKaTa c
npodeCHOHATHUTE POJIM, JIOKATO MPECTHXKBT U IMPU3HAHUETO Ha
OpraHu3alMATa IPSIKO BIUAAT HA CAMOYYBCTBHETO M MOTHBALUATA
Ha ciayxurend. CunHata wuIeHTHUUKALMA C OpraHu3aunusara
HachpyaBa aHTAKUPAHOCTTA U CHTPYAHMYECTBOTO, HO CBHIIO TaKa
HOCH pPHUCKOBE, KAaTO HalpuMep IperapsHe WIH KOH(MDIMKT Ha
WJICHTUYHOCTTA, KOTaTO WHCTUTYLMOHAIIHUTE OYaKBaHUSA Ce
COTbCKBAT C TMYHUTE HEHHOCTH. MOIEPHOCTTA U ITOCTMOJIEPHOCTTA
JOITBITHUTEITHO YCIIOKHABAT (POPMUPAHETO HA UJIEHTUYHOCTTA, ThI
Karo  Obp3UTE€ COLMAIHM MPOMEHH, [iobanu3auuara U
HECUTYPHOCTTA IPEAU3BUKBAT TPAJAMIMOHHUTE KATETOPHUH U
cb3/1aBaT QIynIHU, peIeKCUBHU UJIEHTUYHOCTH. B TO3M KOHTEKCT
MHAUBUANTE HENIPEKBCHATO MPEAOroBapsAT YyBCTBOTO CH 3a cede cu
B paMKHUTE€ Ha TIPOMEHAIIM CE€ COLUAIHU, KYITypHHU U
MHCTUTYLMOHAIHU  paMKW, OanaHcHpallku cTaOWIHOCTTa €
aJJalITUBHOCTTA B IIOCTOSIHHO IIPOMEHSIIIA CE Cpefa.

2. CoumajHa HIEHTHYHOCT HA YUUTEJIA
ConmaniHata UIEHTHYHOCT Ha YUUTENnuTe ce opopmsi OT ToBa
KaK Te€ BB3MpUeMaT ce0e CH M KaK ca MPU3HATH OT OOIIECTBOTO,
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ChUCTaBallKM €JIEMEHTH Ha MPO(ECHOHAJCH CTAaTyC, peryTauus U
COIMAJHO MpHeMaHe. TPaJuIIMOHHO YYUTEIUTE ca MU CHIHA U
BEe3JIEChIla COLUAIHA MJICHTUYHOCT, ThI KaTo TSAXHATa pojs Ce €
NpOCTHpasia OTBBJ KJIACHATA CTas U € CHMBOJIM3UpAia yBaKCHHUE,
3HAaHUA U aBTOPUTCT B O6H_IHOCTTa. B JHCHIHUA KAaITMTAJIUCTUYCCKU
¥ MaTepUaIMCTUYECKH KOHTEKCT 00aue MPEeCTIKBT BCE MOBEYE Ce
CBBp3Ba C OOraTCTBO M NpPHUTEXKaHHs, a HE ¢ 00pa3oBaHUE, KOETO
BOJIY 1O CHaJ B COLUMAHMUA UM cTaryc. Hskora meHeHu 3apaiu
KyITYpHUS. M 00pa3oBaTeleH KalWTal, YYHTEJIUTEe cera ca
U3IPaBEeHH IpeJl CPaBHEHHUs C Xopa C IO-HUCBK 00pa3oBaTelcH
NPOM3X0J, HO C IO-TOJIIM MaTepHaleH YCIeX, KOETO MOJKOoIaBa
CaMOYYBCTBHETO M OOIIECTBEHOTO MM IpH3HaHHE. BBIpexu To3m
CIIajl, yYUTEJIUTE MPOIBIDKABAT J]a Ce MPUIBPIKAT KbM peIyTalusITa
u O6pa3OBaHI/IeTO CH KaTO M3TOYHHIKU Ha HEHHOCT, BBIIPCKU 4YC TC
BEYe HE CHOTBETCTBAT Ha CBHBPEMECHHHTE MEpPKU 3a COLHUAJIICH
IMPECTUXK, KOC€TO nmogucpraBa IMPpOTHUBOPCUMATA n
NpeAN3BUKATENICTBATA IIPH ONPEENITHETO HA TAXHATA UICHTHYHOCT
B CbBPEMEHHOTO OOIIECTBO.

2.1. Ilpodecnonana HAEHTHYHOCT HA YUUTEJIA

[Ipodecronannata HASHTUYHOCT HA YYUTENUTE ce hopmupa
OT OYaKBaHUATA, NPU3HAHUETO U TPEICHKUTE Ha JAPYTHTE —
YUEHUIM, POJIUTENH, KOJETH W OOIIECTBOTO KaTo IS0 — KaTo
CBHIIEBPEMEHHO € OCHOBaHAa Ha MOpPAJHW TPUHIUIN U
npodecronanuu 3anbmkenus. Kakto ['opman (2016) obscHsBa,
YUYUTEIINTE U3IBJIHIBAT POJIUTE CH MOJOOHO HA aKThOPH Ha CIICHA,
KaTo BHUMATEIHO YIPAaBIIABAT BIIEYATIEHUSTA CH U OalaHCHpar
JUYHUTE CU Ka4yecTBa C WUJECHTUYHOCTTA, MpEJIUcaHa OT TSIXHAaTa
no3unmsi. Ta3Ww WOEGHTUYHOCT C€ OmpeAens He camMo OT
Mearorndeckata KOMIETEHTHOCT M TIO3HAHUATA IO TpeaMera
(Ritacco & Bolivar, 2018), HO u 0T CHOpaBeATUBOCTTA,
OE3MPUCTPACTHOCTTA U yBAXKEHUETO KHM MHOTO0OpPA3METO, KOUTO
3aeTHO OCUTYpsIBAT MOpaliHaTa paMKa Ha mpodecusara. YUuTenuTe
pa3KpuBaT CBOsITa MpOo(EeCHOHAIHA WIACHTHYHOCT KaKTO Ype3
YMUIIJICHU JEHCTBUS, Taka U Ype3 HempeTHAMEPEHU BIICYATIICHHS,
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HE3aBUCUMO JaJId Ype3 MPOsiBa HA ChCTpPaJaHUue KbM 3aTPYJHECHUTE
YUCHHIM, JEMOHCTpALMs Ha CIPABEUIMBOCT B KOH(IUKT WIH
AHTAKUPAHEC Ha POAUTCIUTC B AHUAJIOT. B"preKI/I 4YC YUYUTCIUTC HC
MOTaT HAIbJIHO Jia KOHTPOJIHUPAT KaK Ce BB3MPHUEMAT, TC aKTHBHO
oopMAT CBOS WMMHDK 4Ype3 TOCIICIOBATEIIHO MOBEACHHE U
npodecuoHanHa nmo4reHocT. [lo To3u HauuH mpodecHoHaTHATA
HACHTUYHOCT CC O4YCpTaBa KaToO JHHAMW4YHA KOHCTPYKIHA,
¢IHOBPEMEHHO OTPpaHMUYCHA OT COLMATHUTE OYaKBaHHs U oborareHa
OT JIMYHUS u300p, LEHHOCTH M CIIOCOOHOCTTAa Ha Yy4YHUTENsS 3a
camopedIIeKcHsl.

2.2. HayyHaTta MIEHTHYHOCT HA YYHUTeJIsl

Hayynata wuaeHTMYHOCT Ha Yy4uTelsd C€ OIpeaeis OT
JUHAMHAYHA CMECUla OT 3HaHMs, NEeJIarOrM4eCKu YMEHHs, €TUYHU
LIEHHOCTH M  HENpeKbCHAaTO  MpOodEeCHOHATHO  pPa3BUTHE,
MO3ULIMOHMPANKKN YUYWTEIs €JHOBPEMEHHO KaTo IpefaBaTel Ha
3HaHUS U KaTo MPOMOYTHP Ha KPUTUYHOTO MUCIIEHE U COLUATHUS
pacte:)x. Makap YHHBEPCUTETCKOTO 0OOpa3oBaHHE Jla OCHUIypsiBa
HE0OXOUMUTE OCHOBHM, TO CaMO IO ce0e CH € HEeJOCTaThYHO;
YYEHETO Mpe3 LEeIus JKUBOT, H3CIEN0BAaTEICKaTa JEWHOCT U
MpUJIaraHeTo Ha 00pa3oBaTeHUTE U3CIIeIBaHUS Ha MPAKTHUKA ca OT
CBIIECTBEHO 3HAYECHHME 32 YKPENBAHETO HAa Ta3W HACHTUYHOCT U
W3UraHETO Ha IPENOJAaBAHETO HA IO-BUCOKO HUBO. B I'bpuus
o0aye OrpaHMYEHOTO YYacTHE Ha YUUTEIUTE B HAYYHU U3CIIE€IBAHUS
oTciabBa TO3M MOTEHIMAN, MOAYepTaBailku HEOOXOIUMOCTTa OT
KyJTUBHpAaHE Ha TIO-CHJIHA KyJTypa Ha IpOy4YyBaHE U
CaMOYCBBBPIIEHCTBAHE, 3a Jla Cc€ MOAOOpH KakTO IeJarorukara,
TakKa U [JI0CTHOTO Ka4eCTBO Ha 00pa30BaAHUETO.

3. KoHuenuusTa 3a poJsiTa Ha y4uTeIs

Ponsara Ha yuurens ce npoctupa OTBbJ IPEJOCTABSIHETO HA
3HAaHUA M BKJIIOYBA MOJIKpEra Ha KOTHUTUBHOTO, EMOLIMOHAIHOTO U
COLIMAJIHOTO PA3BUTHE HA YUEHUIIUTE. YUUTENAT (PYHKIIMOHUPA KATO
BOJaY U MeauaTop B OOy4YEHHETO, aJaNnTHpaiiku 00y4eHHETO KbM
UHAVBUAYAJIHUTE HY)XIM Ha YydalluTe, KaTro CbIIEBPEMEHHO
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HacbhbpyaBa KpUTHYHOTO MHCJICHE, KPEaTUBHOCTTA U JIIOOOMTUTCTBOTO
Mpe3 LENHs )KUBOT. B CHIIOTO BpeMe YUUTENAT CIYKH KaTO MOJEN
3a moapakanue, GOopMHUpANKN IEHHOCTH, TIOBEACHNUE U OTHOIICHUE
KbM YYEHETO, KaTO ChLIEBPEMEHHO HAachpyaBa MOJKPEISIIU
B3aMMOOTHOIIEHUS, KOUTO U3TPaXJaT CaMO4yBCTBUE U HaChp4yaBaT
aKTUBHOTO y4actue. Ta3u posist He € cTaThu4Ha, a MHOIOM3MEpHa,
chueTaBailku ()OPMAIHU OTTOBOPHOCTH C JIMYHA MHTEPIPETALUs U
aJanTUBHOCT. B pe3ynrar Ha ToBa pojsiTa HA yUUTENS € OT OCHOBHO
3HaYeHUE KAKTO 3a OOpa30BaHMETO, TaKa W 3a COLMAIM3ALUATA,
JIONPUHACIIKY 32 (OpMUpAaHETO Ha OBJCIIUTE TPAXKAAHU U
LSJIOCTHOTO CIUIOTEHOCT Ha OOIIECTBOTO.

3.1. [IpodecuonaiHo-NeIArOrHYECKATA POJIS HA
yuHTeJIA

[Ipodecnonanno-nenarornueckara pojs Ha Y4HUTENS Ce
ompeneas 4pe3 Mpexara OT B3aMMOOTHOIICHHS, HW3TPAJACHH C
YUEHULIU, POAUTEINH, KOJIETH U YUHIIUIIHATa OOLIHOCT, (hopMHpaIu
B3aMMO3aBUCUMA CUCTEMA OT JECWHOCTH. YUHUTENAT € MPU3BAH HE
caMo Ja IpejaBa 3HAaHMs, HO U Ja KyJITUBUpA yMEHHS, LIEHHOCTH,
YBEPEHOCT W JyX Ha CHTPYAHHUYECTBO, JIEMOHCTpUpaAKu
aHTXKUPAHOCT, KBATH(PHUKAIUSI U OTIAJACHOCT Ha paboTaTa cu. Ta3u
poJis BKJIIOYBA KAKTO TEXHWYECKH, Taka U TMEJaroru4ecKu
u3Mepenus, odopmMeHu OT ydeOHATa mMporpama, YUUIHIIHOTO
3aKOHOJIaTEJICTBO M COIMATHUTE OYAaKBAHUS, KATO CHIIEBPEMEHHO €
MOBJIUSIHA U OT TOBA KaK YUUTENAT UHTEPIPETHPA U MIPUEMa CBOSITA
Mucus. Upes Ta3u IMHaMHKa YYUTEIST IeHCTBA KaTo IIpelaBaTell Ha
3HaHUS U KaToO MEeJaror, KOMTO JONPUHACS 332 MHTEIEKTYaJTHOTO,
€MOITMOHAIHOTO ¥  COLMAJIHOTO pa3BUTHE Ha  YYCHUIIUTE,
W3OBJIHABAUKA pOJIsl, CHIIECTBEHA 3a YUYWJIUIIHUSA IKUBOT U
00II1ECTBOTO.

3.2. HayuHara poJisi Ha y4YuTe/Is

Hayunara posis Ha yuurens € )KU3HEHOBa)KEH KOMIIOHEHT Ha
npodecroHanHaTa UIEHTUYHOCT, Thi KaTo € TSCHO CBbp3aHa ChC
3HAaHUETO, U3CJIEABAHUATA U PA3BUTUETO Mpe3 1eus kUBoT. OCBEH

21



4ye ¢ mpeAaBaTeNl HAa WHGOPMAIUS, YYUTETSIT (YHKIIMOHHUPA KATO
W3CIIeIOBATEN Ha MPAKTUKATA, IOCTOSIHHO ThPCEUKU HOBU MOAXOIU
3a monoOpsiBaHe Ha yuyeOHHUs MPOIEC U Ch3JaBaHE Ha WHOBATHUBHA
oOpazoBaTenHa cpena. Ta3u poisi U3MCKBA HE CaMO EKCIEPTHHU
MO3HaHUS 0 NPEAMETa, HO U COJMAHA OCHOBA B NEAArorukara,
MICUXOJIOTUSITA M COLMOJIOTHSITA Ha OOpa30BaHUETO, KAaKTO H
CIOCOOHOCT 3a MHTEPIPETHpPaHE W NpUiIaraHe Ha W3CJICBAaHHS B
npenofaBaHeTo. Upe3 HeNpeKbCHATO OO0y4yeHHe, ydacTue B
o0pa3oBaTeNHu U3CJIECBAHUS U aHTAKUPAHE C POJUTENH, KOJIETH U
MO-ITUPOKATa YYHIUIIHA OOIIHOCT, YYUTEIHUTE YCHBBPIICHCTBAT
cBouTe NMpodeCUOHATHH U HAy4YHU poiiu. TsAXHaTa MOArOTOBKA, OTUT
U JIMYEH XapakTep JAONPHUHACAT 3a Ch3[aBAHETO HA JAUHAMHYHHU
MOJIETIH Ha MpernoiaBane, KOUTO 0pOpMAT KaKTO HHTEIEKTYaIHOTO,
TaKka ¥ COLMAJIHOTO Pa3BUTHME HA ydeHHIMTE. B KkpaiiHa cMmeTka,
Hay4HaTa poJisl oJ4epTaBa OTTOBOPHOCTTA HA YUMTEJ J1a OCTaHE
aIalTUBEH, HHPOPMUPAH U aHTAKUPAH ChC CAMOYCHBBPIIICHCTBAHE,
OCUTYpSIBaliKH MOI00psBaHE KAKTO HA MeAarorndyeckara MpakTUKa,
Taka ¥ Ha Ka4eCTBOTO Ha 00pa30BaHUETO KATO IISJIO.

3.3. CounasHaTa poJisi HA YYUTeJs B CbBPEMEHHOTO
YUHIIHIIE

ConmaniHata poJist Ha yUUTeNsl B CbBPEMEHHUTE YUMIIMINA Ce
MpPOCTUpA Jajied OTBBJ IMpelaBaHeTO Ha 3HaHUS, OOXBallalKu
MEHTOPCTBO, KYJITypHa MHTErpallis U aHTaKUpaHe Ha OOLIHOCTTA.
Yuurenute pAeiictBar kaTo (QacuIMTaTOpH Ha OOyYEHHETO,
HaCquaBaﬁKH KPUTHUYHOTO MMUCJICHE, KpCaTuBHOCTTA,
€MOIIMOHAIHATA MHTEIUTeHTHOCT U yMEHMsTa 3a pelllaBaHe Ha
npoOJeMH, KaTo CHIIEBPEMEHHO HAChpYaBaT IMPHOOMIABAHETO M
JOUTUTATHATa TPaMOTHOCT. Te TOAKpPEensAT COIHATHOTO H
E€MOIIMOHATHOTO OJIaromnojyyue Ha yYCHHUIIUTE, CHTPYIHHUYAT ChC
cemeiicTBata U OOIIHOCTUTE W IMOATOTBIT YYaIIUTE C€ Ja CTaHAT
OTTOBOpPHM  IJ00alHKM TpaxknaaHu. UYUpe3 ajmanTupasHe KbM
pa3BHUBAIIUTE C€ OOpA30BATENHU MAPAIUTMHU, YUYUTEITUTE HTPAsT
KITFOYOBa POJS BBB (OPMUPAHETO HE CaMO Ha aKaJEeMUYHHTE
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pe3yiTatu, HO U Ha CTUYHOTO U CONHUAJIHO PAa3BUTUC HA GBILGH_[I/ITG
ITIOKOJICHUA.

4. KoHuenuusiTa 3a y4UTEJICKHU CTATYC

CTaTYT'LT Ha y‘-II/ITCJBI CC OTHACsA OO0 conuaJiHaTa Mno3unusa u
MPU3HAHKETO, KOWUTO TPENOJaBaTeuTe 3aeMaT B OOIIECTBOTO,
O(bOpMeHI/I KaKTO OT JIMYHaTa UM UJACHTHUYHOCT, TaKa U OT HA4YHHA,
10 KOWTO ca BB3MPUEMaHHU OT JApyrure. Tol oTpassBa poJIsTa,
KBaTM(UKAIMATA W B3aUMOJCHCTBUATA HA YYHUTENs C KOJICTH,
YUEHHIIM U POJUTENN, CAMBOJIIMYHO MPEACTABANKN KaK 00LIECTBOTO
LIEHU U C€ OTHACS KbM IpodecusTa.

4.1. CoumaJieH €cTaTyC — YYUTEJCKUAT MPECTHK

ConmaiHHAT CTaTyC W MPECTIDK Ha yduTescKaTa mpodecus
OTpa3siBaT Kak YYHUTEIMTE c€ Bb3IpUeMaT B HepapxusTa Ha
npodecunTe, ChYeTaBAKN KaKTO COLMATHOTO UM IOJIOKEHHE, TaKa
U penyTranusra MM. Makap TpaJullMOHHO Ja ca YBaKaBaHU U
CBBP3BAaHU C KYNATYPHHS U CPEJHOKIACOB CTAaTyC, THEC YUUTEIUTE
YeCTO C€ YyBCTBAT IMOALIGHEHH IIOpaJd HUCKOTO 3aIUIallaHe,
OTPAaHUYCHUTE PECYPCH W BHCOKHUTE OOIIECTBEHW W3UCKBAHUSI.
[IpecTxbT 3aBUCHM HE camMO OT MAaTepUAIHUTE CHMBOJIU U
HpO(l)eCI/IOHaHHaTa WKW HaydYHaTa MWICHTHUYHOCT, HO HU OT
MIPU3HAHUETO U OLICHKATA, IPEI0OCTABSHU OT JIpyrure. XapMOHHSITA,
HSKOTa CBBp3Ballla cTaTyca W penyTanusra, odade e orciaOHaza,
OCTaBHKM MHOIO Y4YUTENM C HaMaJeH COLMAJeH CTaTyc M
permyTanus, QopMupaHa IOBede OT MopajHarta TOAKpena u
oOpa3zoBaTenHaTa MM pOJI, OTKOJKOTO OT MKOHOMHYECKOTO WM
COIIMAJIHOTO BIMSHUE.

4.2. IlpogecuoHaseH cTaTtyc Ha yUuTe sl

[Ipodecuonanuusar craryc Ha yuutens ce Qopmupa OT
OOIIECTBEHOTO  BB3MPUSATHE  3a  HErorara  OTAAJEHOCT,
KOMIIETEHTHOCT W TpWXKa 3a YYEHUIUTE, KaTro AaBTOPUTETHT
HMCTOPHYECKH € 0OBBbp3aH KaKkTo ¢ popMaiHaTa MO3UIIMS, TaKa U C
JTUYHUTE KauecTBa. TpaiMIIMOHHO YUYUTENNUTE ca OUITN Bh3MPUEMaH!
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KaTo MOpaJHU MOJENM 3a MOJpakaHHe M aBTOPUTETHH (UTYpH,
CHUMBOJIM3HUpAIM 3HAHMETO, MOpaJla U BIACTTa, BBIPEKU Y€ TO3U
ABTOPUTET YECTO CE € OCHOBAaBaJl HAa MEPAPXUYHU CTPYKTYPH H
BBHIIIHU Mapkepu. B chbBpeMeHHUs KOHTEKCT obaue ce Habo1aBa
U3MECTBAHE KbM MCTUHCKM I€1arOrM4eCKU aBTOPUTET, NPU KONTO
YUYUTEIUTE BIHAAT HA YYECHHULUTE 4YpE3 YBAKECHHE, HACOKU U
MOAKpena 3a aBTOHOMHOCT, a He 4pe3 NpuHyAa. Benpeku Ttosa,
IIPEIN3BUKATENICTBA KAaTO HEAMCLUIIMHUPAHOCT HA YYEHULUTE,
IIPOMEHSALIUTE C€ COLMAJIHM OYaKBaHMA M  OTPAaHUYECHOTO
IIPU3HABAHE HAa COLMAJIHUSA CTAaTyC Ha YYMUTEIUTE IIOJKONAaBaT
IPECTH)Ka MM, YECTO T'M OCTaBSIMKM B OTOpaHUTENIHA MO3ULUS.
JlokaTto TsXHaTa WAEHTUYHOCT MPOABbIKaBa Ja ObAe MOAKpPEIsIHA
MHCTUTYLIMOHAJIHO, HAIIPEKEHUETO MEXy COLIMAIHUA UM CTaTyC U
peryTanusATa MM OCTaBa, KOETO TMpaBH MNPOGECHOHAIHUS WM
aBTOPUTET €JTHOBPEMEHHO CBIIECTBEH U KPEXBK.

4.3. HayuyeH cTaTyc Ha y4YHuTeJIA

HayuyHusTt cTaryc Ha eIMH y4uTelNl Ce OmMpeaessl OT HUBOTO
My Ha 3HaHUS, 00y4YCHHE U aHTAXXHUPAHOCT B HAYYHH U3CIICABAHMS,
HO MHO3MHAa CC€ 4YyBCTBAT HCIOATOTBCHU Jia OTrOBOPAT Ha
HapacTBAIIMTE U3UCKBAHUS Ha CHBPEMEHHOTO 0OpazoBaHue. Makap
YHHBEPCUTETCKOTO OOYYEHHE J1a OCUTYpsBa OCHOBa, TO HE ¢€
JOCTaThYHO CcaMO MO ce0e CH, a JuIcara Ha CIeluaIu3allvs,
HUCKHUTE 3aIUIaTH M UCTOPHYECKOTO HACIIEJCTBO HA yUUTEIUTE Oe3
YHUBEPCUTETCKO O0pa3oBaHME OTCIA0BAT HAyYHHUs MNPECTHXK Ha
npodecusita. 3a pas3iMka OT JpPYrd aKaJIeMHYHU O00JIacTH,
MIPEIoJIaBaHeTO YecTo ce OOpH 3a MPU3HAHUE, KaTO XOTUCTUYHUAT U
000011aBan xapakTep ce Bb3lpHueMa KaTo MO-MaJIKO MPECTHUKEH OT
crenranu3anuara. 3a Ja MOBHINAT HAYYHHS CH CTaTyC, YUUTEIHUTE
TpsOBa /1a HAAXBBPIAT OOYUEHUETO B KJIacHATa CTas, KaTO aKTUBHO
ce aHraxupar ¢ oOpa3oBaTeNHU U3CIEABaHUS, MpUarar
NHOBATUBHU METOAU )51 ce CTPEMAT KbM HCIIPEKHCHATO
npodpecroHanHo pa3Butve. [lo TO3M HaumH TEe Morar jaa ce
npeneuHUpAT He caMO KaTo INpenaBaTelld Ha 3HAHUS, HO M KaTo
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KIIIOYOBU (akTOpH 3a 0Opa3oBaTENHHUsS IMPOrPEeC U COLHUAIHOTO
IIpU3HAHUE.

4.4. lIpodecuoHaIHO pa3BUTHE HA YYUTEJIUTE

[IpodecroHamHOTO pa3BUTHE HA YUUTEIUTE € HEMPEKBbCHAT
U IMHAaMMYeH INpolec, KONTo 00XBalla 1s1aTa Kapuepa Ha yuuTels,
cbueTaBaiiku ¢opmanHo oOyueHHe, HePOpPMaIHO YYEHE W
CaMOCTOSITENIHO pa3BUTHE. 10 BKIIOYBA IIOBEUE OT YCBOSIBAHE Ha
HOBM TEXHMKH; TO OTpa3siBa JU4YHA TpaHcPopmalus, ceOerno3HaHue
U KyJATHBHpaHe Ha MpodecHoHalHA HWICHTUYHOCT. E(eKTHBHOTO
npodeCHOHATHO pPa3BUTHE [0A00psBa 3HAHUATA, YMEHUSATa U
LIEHHOCTUTE Ha YYHUTEJIUTEe, KaTO CBhIIEBPEMEHHO HachpyaBa
MOTHBALMATA, CHTPYAHUYECTBOTO U YYEHETO IpEe3 LENIUs JKUBOT.
Mogenmute Ha  mpodecHOHaNTHO  pa3BUTHE  Bapupar  OT
CTaHJApPTU3UPAHW MPOrpaMH W YYMIMIIHM HHULUATUBU J0
CaMOCTOSITEITHO PHKOBOZCHU M HAYYHO 00OCHOBAHH ITOIXO/IH, BCEKH
OT KOWUTO JAONpHUHAcCS 3a MOAOOpsSBaHE Ha MPENOJIABATENICKUTE
npakTukd. B  KkpaifHa cMeTka, CMHCIEHOTO NPO(ECHOHATHO
pa3BUTHE U3HUCKBA ITIOCTOSIHHU BB3MO>KHOCTH, CUCTEMHA MTOJIKpENa U
pedekTUBHA MNpaKTHKa, TapaHTHpALlX, Y€ YYUTEIUTEe OCTaBaT
aJlaliTUBHY, WHOBATUBHU M €(QEKTHMBHM B IIOCPEIIAHETO Ha
MIPOMEHSLIUTE CE€ HYX/IU Ha YIEHUIIUTE U 00pa30BaHUETO KATO II51I0.

I''TIABA 3: COIIMAJIEH CTATYC, COHUAJIHA
NIAEHTUYHOCT U COIMAJIEH ITPECTHK HA
I'PBHKUTE YYUTEJIN

1. Kparka ucropuyecka cnpaBka

HcTopuyeckHsT KOHTEKCT Ha YydMTelcKara Mpodecus B
I'bprust pa3kpuBa ABIBr BT HA TpaHC(OPMALIMSI OT HUCHK MPECTHK
U OrpaHWYeHAa AaBTOHOMHMSA IO TOCTENEHHa MpOodecHoHAIN3aLus.
[Ipe3 19-tu u Hauvanoro Ha 20-TH BEK y4YMTEIUTE YECTO ca OMIN
JIMIIEHH OT MOIXOAAII0 00y4eHre, paboTHIIH ca MPH JIOUIH YCIOBUS
U ca OWIM TpeTUpaHU I[IOBEYE KaTo JbpKaBHU CIIY>KUTENH,
OTKOJIKOTO KaTO NMPO()EeCHOHATNCTH, KaTO COLMATTHUAT UM CTaTyC €
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OWJI TMOAKOMAH OT MOJIMTUYECKAa 3aBHCHUMOCT W HHUCKH 3aIlIaTH.
Pepopmu  karo cb3maBaHeTO HA  YUMTENCKM  YUYWIHIIA,
NeJarornyecku axkaJeMUd M B KpailHa CMETKa IeJarornyecku
KaTeapy Ha YHUBEPCUTETCKO HUBO MOBUIIKMXAa HUBOTO HA OOyUeHUE
U Toj00puxa yCIOBHATAa Ha TPy, HO TNPENOJaBaHETO BCE OIIE
M30CTaBalle OT APyTUTe akajeMudHu npodecun no npectk. [Ipes
MIOCJICHUTE JIECETUIIETUS Pa3BUTUETO Ha oOpa3oBaTesHaTa Hayka,
3aCUJICHUTE HAay4YHU U3CJIEIBAHHUS U BB3MOXKHOCTUTE 3a BHCILE
oOpa3oBaHHe JONpHUHECOXa 3a YKpelBaHe Ha HaydyHaTta U
npodecroHalHaTa WACHTUYHOCT HAa YYUTENUTE, BBIPEKH Ue
MOCTOSIHHUTE  MpeAu3BUKATEICTBA —  Karo  OropoKparus,
HeZo(UHaHCHpaHE M OIPAaHUMYEHO ydacTue B pa3pabOTBaHETO Ha
MOJIMTUKU — MPOIBIDKABAT Ja BB3MPEMSITCTBAT MMBIHOTO MPU3HAHKE
U COLIMAIHOTO YBa)XKEHHE.

2. HopmatuBHa ypenda Ha cTaTyTa u
Npo¢)eCHOHAIHOTO Pa3BUTHE HA IPbLUKHUTE YYUTEIH

[IpodecroHaTHUAT CTaTyC ¥ Pa3BUTHE HA TPBIKUTE YIUTEIN
ce peryaupa OT 3aKOHOJATEHH paMKH, WHCTUTYLIMOHAIHU
CTPYKTypu M o0Opa3oBaTeqHU pePopMHU, KOUTO ca C€ pa3BWIU
YCIOPENHO CBbC COLUAIHUTE MW  TOJIUTHYECKUTE IPOMEHH.
Pa3BuTHeTo Ha yuuTenuTe BKIIOYBA II'bPBOHAYAIHO OOy4yeHHE Ha
YHHUBEPCUTETCKO HHUBO, HENPEKbCHATO NPO(PECHOHATHO pa3BUTHE
(HITP) u cuctemu 3a oleHsBaHe, NMpeJHA3HAYEHU Jia MOA0OPAT
KayecTBOTO Ha mpenojaBaHe. MHctutynuu karo MHcTtuTyTa 3a
obOpazoBarenna mnonutuka (MOII), Permonamnute 1eHTpoBE 3a
obyuenue (PELL) u yHuBepcuTeTHTE NPEIOCTABAT BH3MOXKHOCTHU 3a
oOyueHue, aokaro ¢uHaHcupanu oT EC mporpamu mnoakpensr
pedopmure. Berpeku Te3u ycuinus, peIn3BUKaTeICTBA KaTo JHUICa
Ha cucTeMaTh3anus, OIOpOoKpalus, OorpaHHYeHO (UHAHCHUpaHE U
HEPABHOMEPEH JIOCTHII POABIIKABAT /1a ChILECTBYBAT, KOETO YECTO
HamaisiBa €(EeKTUBHOCTTa Ha OOY4YEeHHMETO U  OLEHSBaHETO.
HemnpexbcHaToTO yuyeHe mpe3 Lenus XUBOT, HWHTErpalusAra Ha
TEXHOJIOTUUTE U MPOPECHOHATHUTE yUeOHH OOIIHOCTH BCE MOBEYE
ce MoJ4YepTaBaT KaTo HAu4MHU 3a MOJEPHU3UPAHE HA PA3BUTHETO HA
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yuutenute. Jlumcara Ha HambJIHO ChIJIACyBaHa CTpaTeTus |
CMHCJICHO ydacTHe Ha YUYMTEIMTE B Ipolleca Ha pa3pabOTBaHE Ha
MOJIUTUKH 00aye MPOoIbIKaBa Ja Bh3NPENATCTBA MOBUIIIABAHETO HA
npodecHoHalHUs ~ CTaTyC HAa  yYUTEIUTe U IUIOCTHOTO
YCBBBPILCHCTBAHE HA IPbLIKaTa 00pa30BaTEIHA CUCTEMA.

3. CoumMajHHMAT CTATYC HA YYUTEJHUTE B IEPHOAA OT
1950 r. no aHec

Ot 50-Te ronvHuM Ha MUHAJIMSA BEK COLIMATHUAT CTaTyC Ha
yautenute B ['bpliMs mpeThpliss 3HAYMTETHA TpaHchopMarms.
TpaguionHo YUUTEIHUTE Osxa yBa)kaBaHU ¢burypu,
CUMBOJIM3HUPAIIU 3HAHUETO, MOpaJIa U aBTOPUTETA, YNUTO MPECTUK
ce MpOCTUpalle OTBBJA KIacHaTa cTas B MO-IIMPOKaTa OOIIHOCT.
TsxnaTa post Oelie noAcuiIeHa OT KyJITYpHUTE HOPMHU, IbP>KaBHOTO
MIpU3HAHUE U BKIIIOYBAHETO HA CPE/IHATA KJIaca, BHIIPEKU CKPOMHUTE
3aruiatu. Bernpeku ToBa, oT 60-Te roAMHN HA MUHAINS BEK HATATHK,
JeMOKpaTu3aluara Ha o0pa3oBaHUETO, pa3IIUPSBAHETO Ha
33IBJDKUTEITHOTO YYWIAITHO 00pa30BaHNE U COLUATHHUTE pedopMu
Ch3a/I0Xa HOBH MPEAM3BUKATEICTBA. YUHUTEIUTE ce CONbCKaxa ¢
HapacTBaIll0 pa3HoOOpa3uWe cpejl Y4YEHHUIIUTE, HapacTBaIlU
OYaKBaHMS U HATHCK KaKTO OT OOIIECTBOTO, Taka U OT JbpKaBara.
Heonmubepanuute pedpopmu ot 80-re nmo 90-te roaunu u
pasNpoCTPaHEHUETO Ha HU(POBUTE TEXHOJIOTUU JOMBIHUTEIHO
oTciiabuxa CHMBOJIMYHUSI UM aBTOPHUTET, ThMl KAaTO YUYCHUIIUTE
MOJTy4nxa JOCTHI JI0 alTepHATHUBHU WM3TOYHMIIM Ha 3HaHudA. [Ipes
MOCJIETHUTE  JICCETWIETUS  WKOHOMUYECKUTE HMKOHOMHH U
HaMaJsIBaIllUTe MaTepUATHM Harpagd 3adbl00o4uxa MpomnacTra
MEXIy TpaaullMOHHATA MOpaJIHA peIyTalus Ha YYUTEIUTE U
HACTOSIIIUSl UM HUCHK CoOIMalieH craryc. JlHec Te Bce moBeue ce
BB3IIpUEeMaT Karo ,,TEXHHUIM Ha 3HAHHUETO, a HE KaTO MOPAIHHU
MOJIEJIM 3a TMOApa)kaHHWe, HO BBIPEKH TOBA T€ OCTABaT OCHOBHU
(haxkTOopy HAa 0OPA30BAHUETO U COIIMAITHOTO Pa3BUTHE.
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4. W aeHTHYHOCTTA HA yYUTeJIsl B peACcTaBaTa Ha
rPBIUKHATE YYUTETH

VYuyurenckata HIEHTHYHOCT B ['bpuus e AuUHAMHYHA
KOHCTPYKIIUSA, opOopMEeHa OT JIUYHH I[EHHOCTH, BSIPBAHHS H OIHT,
KaKTO U OT MO-IIUPOKU COLMAIHU, KYJATYPHU M UHCTUTYLIHMOHAIHU
¢daktopu. B wucropuuecku IIaH TPBUKUTE YYHUTEIH ca OWIU
BB3NPUEMAHH KATO MOPATHH U UHTEJIEKTYaIHH JIUJIEPU, HATOBAPEHU
KaKTO C akKaJeMHYHOTO OOy4yeHHe, Taka W C MpeJaBaHeTO Ha
COIIMAJIHU LIEHHOCTH, HO C TEYEHUE HA BPEMETO TAXHATA POJIS CE €
MPOMEHWJIa B OTIOBOP HA TMOJUTUYECKUTE, UKOHOMUYECKUTE H
o0pa3oBaTeTHUTE MTPOMEHH. BbIpekn e yuyuTenuTe mpoabbKaBaT
Jla ce Bb3IpHUeMaT KaTo [EHTPAIHU 32 (OPMUPAHETO HA 3HAHUSATA U
XapakTepa Ha YYCHUIUTE, NMPEAU3BHKATEICTBA KAaTO HAMAaJCHHUTE
3ariaTH, yBEIMYEHOTO HATOBAPBAHE U OIPaHUYCHOTO MPU3HAHHUE —
oco0eHo cien nkoHoMuueckata kpusa ot 2008 1. — ca moBIMSUIIN Ha
TAXHOTO CaMOBB3MPUITHE U YyBCTBO 3a Mpo(decroHaHa CTOMHOCT.
JlHec yuWTelNCcKara MISHTHYHOCT OTpa3sBa OalaHC MEeXIy
npodecuoHaIHUTE W HAyYHUTE pOJIH, pa3BUBAMKU ce 4pes
HETNPEeKbCHATO B3aUMOJICHCTBHE CBC COIMAHATAa Ccpema |
HEMpPEeKbCHATO CAMOPA3BUTHE.

4.1. IIpeacraBsiHe HA Pe3yJITATHTE OT KOJIHYECTBEHHUTE
u3cjeIBaHuA

Crnopen ropecrioMeHaraTa T€OpUsl € yCTaHOBEHA INpa3HUHA
[0 OTHOIICHHE Ha pa30MpaHeTO 3a TOBAa KaK TPBIKUTE YUHUTEIH
BB3IIpUEMAT CBOSATA NpPO(PecHOHaTHa MJIEHTUYHOCT, HayyHa
KOMIIETEHTHOCT U  OOIECTBEH MpPECTHXX B KOHTEKCTa Ha
CbBpEMEHHUTE  00pa3oBaTelIHM  Mpeau3BUKaTeNCcTBA.  Makap
TeopusATa Jla pasriiexzaa olmure (akTopu, BIUSEIIM BBPXY
UJCHTUYHOCTTA HAa YYUTEIUTE U OOLIECTBEHUTE UM pOJIM, TS HE
OTYHUTA aIEKBATHO MpEeceYHaTa TOUKa Ha TE3U €JIEMEHTH B paMKHUTE
Ha CIeU(pHUUHN KyJITypHH U 00pa3oBaTEeIHH PAMKH, KaTo TE€3U B
I'bprms.  Tazu  mpa3HuHa  MOKa3Ba  HEOOXOAMMOCTTa  OT
JOKJIN3UPAHU M3CIIECABAaHUSA, KOWTO Ja M3CIEABAT YHHUKaJHaTa
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JMHAMUKaA Ha YYUTEICKUTE POJIM, BKIIOUUTEIHO TAXHOTO COIIMATHO
npu3HaHue, NpodeCHOHATHU CTPEMEXU U Bb3JICHCTBUETO Ha
CHCTEMHAaTa MOJKperna BbpXy TAXHaTa o0pa3oBaTenHa e(hUKacHOCT.

Pa3paborenusiT 3a TOBa TMpOy4YBaHE BBIPOCHUK €
CTPYKTypUpaH Taka, 4e Ja OO0XBaHE ISJIOCTHO pa3OupaHe Ha
BB3NPUATUATA U ONMUTA HA TPBHUKUTE YUUTEIU B YETUPHU KIIOYOBU
U3MEpeHus: — NpoPecUoHaTHA HASHTUYHOCT, HAy4YHA UACHTUYHOCT,
coluajeH crtaTryc u jgemorpadcku xapakrepucTuku: Yact A:
[Ipodecuonannara  MAGHTUYHOCT HAa  y4MTeNs  U3CJe/aBa
BB3IPUATHSATA 32 YIIPaBJICHHE HA KJIACHATA CTast, CIIPaBEINBOCTTA,
HY)XIUTE OT OOy4eHHe U 3HAUYeHHETO Ha JUYHOCTTa 3a
e eKTUBHOCTTA Ha ipenoaaBaneto; Yact b: Hayunata uaeHTHIHOCT
Ha Y4YUTENHUTE OIeHsABa OOpa3oBaTeNHUS OMHUT HA YYHUTEIUTE,
MOJTOTBEHOCTTA, W3IMOJI3BAHETO HAa WMHOBATHMBHU METOIU U
oOydyeHneTo uM B oOpaszoBaTenHu TexHoioruw; Yact B:
ConmaiHHUAT CTAaTyCc HAa YYHUTEIWTE U3CleABa OOIIECTBEHOTO
MpU3HAHKE, YIOBIETBOPEHOCTTA OT 3aIiaTaTa, CbTPYJHHUYECTBOTO U
OOIIIECTBEHOTO BB3MPUATHE 32 CTOWHOCTTA HA YyYUTENICKaTa
npodecus u Yact I': Jlemorpadcku XxapakTepUCTHKH — OCHOBHH
JaHHU KaTo Bb3pacT, MoJ, o0pa3zoBaTesiHa KBaIU(UKAIKS, TPYAOB
CTaTyc U MsICTO Ha paboTa, 3a J1a ce€ KOHTEKCTYaJIU3upaT OTTOBOPHUTE.
Brrpocure ca 6a3upanu mpeIMMHO Ha ckanara Ha JIukepr, KoeTo
MO3BOJISIBA HA YYAaCTHHULUTE Ja OLEHIT CBOETO ChIJIACHE WIIH
HECBIJIaCHE C PA3ITUYHU TBHPICHUS.

Ien u 3a0auu

OcHoBHaTa 1eJT HAa TOBA M3CIIEABAHE € Jla CE MPOyYH Kak
IPBUKUTE YUYUTENIH BB3NPUEMAT MPO(ECHOHAIHUS CU IMPECTIK B
o0IecTBOTO W Ha PabOTHOTO CH MsCTO. [lo-KOHKpeTHO, TO ce
CTpEMM Ja aHaJU3upa TEXHUTE BB3IMJEAM 3a YIPABICHUETO Ha
KJIACHHUTE CTaW, MpodecHoHaTHaTa MASHTUIHOCT U CTETEHTa, 10
KOsTO mpodecusiTa UM € MpuU3HaTa U leHeHa B ['bprus. 3a na ce
MOCTUTHE TOBA, W3CJIENBAHETO pA3TJICKAA BB3MPUATHATA Ha
TPBIKUTE YUUTENH 3a CIIOCOOHOCTTa MM Jla yNpaBIsABaT KIACHUTE
CTad, J1a TIOJIbP)KAT aBTOPUTET U Ja OCHTYpsiBaT e(eKTHBHOCT Ha
oOyuenuero. To cCbIIO Taka H3CIeIBa TEXHUTE BB3MIEAU 3a
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aJIeKBaTHOCTTa Ha 00pa30BaTEIHHS UM OIUT, HEOOXOJUMOCTTA OT
JTOIBIHUTETHO 00y4YeHre 0 MHOBATHBHU METOAM HA MpENojaBaHe
Y CHOTBETCTBUETO HA MPOPECHOHATHOTO UM Pa3BUTHE C POJIHUTE UM
Ha mpenonaBarend. OCBEH TOBa, H3CIEIBAHETO OICHABA Kak
YUUTEIUTE Bb3MpHUEeMaT OOIIECTBEHUS CU MPHUHOC, MPHU3HAHUETO,
KOETO IT0JTy4aBaT OT OOIIECTBEHOCTTA M MEJJUUTE, U BPh3KaTa MEXKILy
(DMHAHCOBOTO BB3HATPAXKACHHEC U TPOMHECHOHATHUS TMPECTHK.
Hakpas, To u3cneBa noakpemnara v Ipu3HaHUETO, KOUTO MOTy4aBaT
OT MHCTHUTYUMOHAIHUTE JIUACPH, MECTHHTE OOLIHOCTH H
MOJIUTULINTE, TPEIOCTABANKN LSIOCTHO pa3Oupane Ha (axTopure,
KOHTO BJIMSAT BHPXY COLMAIHHS CTaTyC HA YUYUTEIHUTE B TPHLKOTO
oOpa3oBaHme.

H3cneoosamencku evnpocu

W3cnenoBarenckuTe BHIIPOCH, HA KOUTO TOBA M3CIIEIBAHE CE

OIUTBA J1a OTTOBOPH, Ca CICTHHUTE:

» Kax rpplIKuTe YYUTeNIH BB3IPHEMAT CIOCOOHOCTTAa CH
71a yIpaBJsiBaT KJIACHUTE CTanu?

» Kax rpplIKuTe Yy4uTenu BB3NPHEMAT CIOCOOHOCTTAa CH
712 TOAIbP>KAT aBTOPUTET?

» Kax rpplIKuTe YyYuTenu BB3IPHEMAT CIOCOOHOCTTa CH
J1a OCUTYPST e(heKTUBHOCT Ha 00y4eHHETO?

» Kak rpplKnTe yU9uTENIN BB3MPHEMAT aJIeKBaTHOCTTA Ha
00pa30BaHUETO CH B MOAKpena Ha NpodhecHOHATHOTO
UM pa3BUTHE?

» Kak rppukuTe yuyuTenu BB3NpHEMAT HyXJaTra CH OT
oOy4YeHHe TI0 WHOBAaTHBHH METOAM Ha MpEIoJaBaHEe U
NPaKTHYECKH yMEHHUS?

» Kax rppIkuTe yYuTenn Bh3npruemMar cbo0pa3siBaHeTo Ha
npoeCHOHATHOTO CHU pa3BUTHE C pOJUTE CH Ha
npemnojjaBaTenun’?

» Kak rppukuTe y4yuTenu BB3NpUEMaT OOIIECTBEHUS CU
MPUHOC W TPHU3HAHHETO CH OT OOIIECTBEHOCTTa U
Meauure?
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» Kak rpblKHATE YYUTEIH BB3IPUEMAT BPb3KaTa MEXKITY
(UHAHCOBOTO TpU3HAHME M TPECTHKa Ha CBOSATA
npodecus?
» Kak TpbIKUTE YYHTENH BB3NPHEMAT MOJKpernara u
IIPU3HAHUETO, KOUTO [10JTy4aBat oT
WHCTUTYLMOHAIHUTE  PBKOBOJIUTENIM UM  MECTHUTE
obmmHocTH?
Hu3aiin na uzcineosarnemo
ToBa mpoyuBaHe U3I0JI3BAa KOJUYECTBEH H3CIIEI0BATEIICKH
MOJXOJ, M3I0JI3Balll CTPYKTYPHUPAHO aHKETHO IIpOy4YBaHE 3a
chOupaHe Ha JaHHU OT TPBIKUA YUYUTEIU. BBOPOCHUKBT €
pa3paboTeH 3a W3MepBaHE Ha BB3NPHUATHATA 32 NpodecnoHanHa
UJCHTUYHOCT, HayyHa WACHTUYHOCT U COLMANEH MPECTUXK,
u3noi3Baik (Qopmatr Ha ckamata Ha Jlukept. To3u moaxon
rapaHtTupa OOCKTHBHOCT M TOCIEAOBATEIHOCT MpPU OICHKaTa Ha
otrroBopute. CbOpaHuTe MaHHM OsfXa aHAIM3UPAHM C MMOMOINTA HA
ONMHCaTeTHH ¥ WH(GEpeHIMaTHd CTAaTUCTHYECKU METOAu 3a
UACHTU(HUIMPAHE HA KIIFOYOBH MOJIENIN ¥ B3aMMOOTHOIICHHS.

H3eaoka

[IpoyuBanero e mpoBeneHo cpen 240 yuutenu Ot
npedextypa Atuka. To e HempeACTaBUTETHO 3a TPBUKUTE YIUTEIH,
ThUA KaTo € reorpadckd orpaHuueHa m0 npedextypa ATHKA.
U3Bankara ce cwreTon OT 154 xeHu u 86 MBKe.

Emuunu cvoopasrcenusn

Crporo 6s1xa cria3eHM €TUYHUTE HACOKH C 111 TapaHTUpaHe
Ha KOH(QHUIEHUMATHOCTTa W  JIOOPOBOJHOTO  ydacTue Ha
pecnioHfeHTHTe. Beceku ydacTHUK Tonyud  Qopmymnsp  3a
nH(pOpPMUpAHO cChIVIacue, B KOWTO Oe O0OsiCHeHa LenTa Ha
U3CIEABAHETO, IPAaBOTO Ja CE€ OTTErJIM IO BCSIKO BpEME U
yBepeHHeTo 3a aHoHMMHOCT. He 0Osixa cwrOWpann JHYHH
uAeHTUQUIMpAIIN JaHHW, a CHOpaHUTE MaHHM Ce U3IMO0JI3Baxa
€IMHCTBEHO 3a M3cJenoBaTeNICKu 1enu. ETnyHara paMka umaiie 3a
e J1a 3allUTH TpaBaTa HAa YYaCTHHUIIUTE, KAaTO ChHIIEBPEMEHHO
HachpyaBa OTKPOBEHH U YECTHU OTTOBOPH.
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S. ®axrTopu, BAUsAeIH BbPXY HACHTHYHOCTTA HA
yuntesaute B I'bpuus

WNnentnunoctra Ha yuurenute B ['bpuus ce gopmupa ot
KOMOMHAIMsT ~ OT  KyJATYpHH  OYakBaHUA, MNPOQPEeCHOHATHU
M3MCKBaHUs, 00pPa30BaTEHU MMOJUTHKH, HKOHOMHYECKH YCIOBHS U
OOIeCTBEeHH HArlacu. YUHUTEIUTE TPAIUIMOHHO C€ Bb3IpHUEMaT
KaTO MOPAJIHU U MHTEJIEKTyaJIHU BOJaul, HO TOBA YBaXKEHHE Ch3/1aBa
U BHMCOK HATUCK, YECTO BOJEN JI0 CTpPeC U IIperapsHe.
LlenTpanu3upaHuTe NOJUTUKU, OTPAHUYEHUTE PECYpPCH, TOJIEMUTE
KJIACOBE Y IIPEIN3BUKATEIICTBATA HA TPUOOIIIABAHETO U JUTUTATIHATA
TpaHcopMmalus JOMBIHUTEIHO YCIOXKHSIBAT TAXHATA POJI,
MOHSIKOTa HaMaJsBaKM 4YyBCTBOTO KM 32 aBTOHOMHOCT H
npodecuoHasiHa croitHocT. PuHaHcoBata Kpuza oT 2008 T.
3abJI00YM UYYBCTBOTO 3a MOJIECHSIBAHE 4Ype3 HaMaJsBaHE Ha
3aljaTUTe, HECUTYPHOCT Ha pPaOOTHOTO MSCTO M TO-TOJISIMO
HaTOBapBaHe. B ChIIOTO BpeMe BB3MOKHOCTHTE 32 IPOPECUOHATTHO
pa3BUTHE MOrarT Ja yKpensaT UACHTUYHOCTTA, KOraTo ca CMHUCIICHH,
Makap 4Ye HENOCTOSHHUAT JOCTbII YECTO OCTaBsl YUUTEIHUTE
pazouapoBanu. Karo 1m0, HI€HTUYHOCTTA HA TPBLKUTE YUUTENHU €
JUHAMHYHA, MOCTOSHHO CE€ MPOMEHS OT KYJITYPHHUTE IIEHHOCTH,
MPOMEHUTE B TMOJUTUKHUTE, OOIIECTBEHUTE OYaKBaHUA U
MKOHOMMYECKUTE PEaTHOCTH, KOETO IMOoa4epTaBa HEOOXOIUMOCTTA
OT CUCTEMHA MOJKpena 3a MOoJAbpKaHe Ha YCTOMYMBA U TO3UTHBHA
npodecroHaiHa CaMOOIICHKaA.

6. IIpecT:kbT Ha yuuTesickaTa npogecusi B 'bpuus

[IpecTxbT Ha yuuTenckata npodecus B ['bpius e cioxeH
U MHOTOCTpPaHEH BBIPOC, O(GOPMEH OT KYJITYpHU TpaguLHH,
npodeCHOHATHN OYaKBaHUS, WHCTUTYLHOHAJIHU paMKH M TIO-
LIMPOKHU COLMATHU U HKOHOMHUYECKH ycloBHs. B uctopuuecku mian
YUUTENUTEe ca OWIM BB3MPUEMaHU KaTO YyBakaBaHU (UTYpU U
MOpAJHHU BOJA4H, HO Mpe3 MOCIETHUTE AECETUIIETUS TPECTHKBT UM
€ MOCTaBeH IMOJ BBIPOC OT HUCKUTE 3aIUlaTH, OrPaHUYCHUTE
IIPaBOMOLIMS 3a B3€MaHE Ha pELICHMs, JIMIcaTa Ha OLEHKA,
MacoBM3alUATa Ha TNpodecusTa U HEraTUBHUTE OOILIECTBEHU
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BB3MpuATUs. Heopmanuure iiepapxuu B yaunuinaTa, ohpopMeHH OT
(hakToOpH KaTo BH3PacT, IMOJ, MPEAMET U CTHII Ha TIPEIIOaBaHe, ChIIO
BIIAAAT Bpry TOBa KakK y‘-II/ITeJII/ITe ca OIICHCHH OT KOJICTH U
VYCHHIIM. BBIpPEKH Te3W MPeau3BUKATEICTBA, MHOIO YYHUTEIH
NpoJabJDKaBaT  Ja  JEMOHCTPUpPAT  CWJIHA  EMOIMOHATHA
AQHTAKUPAHOCT, TPO(HECHOHAIN3BM U YyBCTBO 33 COLIMAIHA MHCHSI.
3a ga ObJe BB3CTAHOBEH W TOJABpPKAH 00aue MPECTHKBT, ca
HEOOXOJUMHU CHUCTEMHH IIPOMEHH, BKIIOYUTCIIHO TOJ00pPECHH
YCIIOBUSL Ha TPYJ, CIPaBEUIMBO Bb3HArPaKJICHUE, HEMPEKHCHATO
npo¢eCHOHATHO Pa3BUTHE U KyJITypHa MPOMSHA KbM OIICHSIBaHE HA
pOJISITa HA YYHUTENS KaTO HIEHTPAIHA KaKTO 32 00pa30BaHHETO, TaKa
M 33 00IIECTBOTO.

6.1. IlpecTu:k Ha yunTeauTe B ['bpuus: pe3yaraTu oT
HHTEPBIOTA C POAUTEH

PGSyJITaTI/ITC OT HMHTCPBIHOTATA C POAUTCIIM IIOKa3BaT, 4€
Makap TPBIKUATE POJUTENM  EIUHONYIIHO Ja IpPU3HABaT
HE3aMEHHMaTa pOJIsi Ha YJYUTENUTe 3a OQOPMIHETO KaKTO Ha
aKaJeMUYHOTO, TaKa ¥ Ha MOPAJIHOTO Pa3BUTHE HA JIe1IaTa, T€ ChIIO
Taka M3pa3sBaT 3arpWKEHOCT OTHOCHO HaMaJSIBAIUS TPECTIK
Mopajyl HUCKUTE 3arliiaTH, HeIOCTaThYHOTO oOydeHue u crnabara
KOMYHHUKalMsl ~ MEXJIy  IPEenojaBaTreiuTe M CeMelCcTBara.
Poputenure momuepraxa 3HAYEHHETO Ha  HEMPEKBHCHATOTO
npoeCUOHAIIHO pa3BUTHE, O0COOEHO B objacTra Ha UU(poBUTE
yYMEHHMsI, 1 U3ThKHaXa YBEJIMUEHHUETO Ha 3allJIaTHTE KAaTo KIIYOB
(dakTop 3a momoOpsiBaHE HA COIMATHUS CTAaTyC, BBIPEKH uUe
yBO)KEHHETO TpsAOBa Ja HABA M OT MO-IIUPOKO OOIIECTBEHO
npu3HaHue. MHO3MHA 0TOeNs3axa, ye yUUTEIUTe Ca Ce pajJBaii Ha
MO-TOJISIM TPECTHK B MUHAJIOTO, OKATO JHEC TEXHUSAT aBTOPUTET
9YeCTO € TOCTaBsSH IO/ BBIIPOC, OCOOCHO B TPAJCKU YCIOBHS.
[Ipennoxkenusita 3a MOAOOpsiBaHE HAa WMHUIKA HA YYUTEIHUTE
BKJIFOYBaxa IMO-A00pO 3aruianiaHe, MmogoOpeHU YCIOBUS Ha TPYI,
MoBeYe BB3MOKHOCTH 32 OOydeHHe, HaMmaJeHo paboTHO
HaTOBapBaHE U NO-CWJIHO CHTPYAHHYECTBO ChC cemerncrrara. Karo
710 POAWTENUTE BIDKAAT YYUTEIUTE KaTO XKU3HEHOBAXXKHH, HO
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IIOACHCHH, HOqupTaBaﬁKH HCOGXOI[I/IMOCTTa OT CHCTCMHU
HOI[O6pCHI/I${ 3d Bb3CTAHOBABAHC HaA ITPCCTHUIKA HA HpO(bCCI/IHTa.

7. llpenu3BuKaTeJICTBA Mpe/l MOBUIIIABAHE HA
aBTOPHMTETA U NMPECTHKA HA YYUTEJNTE B TPHIKOTO
oOpa3oBaHue

[loBuiaBaHeTo Ha aBTOPUTETA U MIPECTUKA HA YUUTEIUTE B

IPBUKOTO  00pa3oBaHME €  HU3IPABEHO  Ipel  CIIOKHU
IPEJU3BUKATENICTBA, KOPEHSIIM C€ B HaMaJlsBallUs COLUAJICH
CTaTyC, OIpaHHWYE€HAaTa aBTOHOMMS, HEJOCTAaTBbUYHOTO OOyYEHHE,
(¢uHaHCOBaTa HECUTYPHOCT U IPOMEHSIIUTE C€ OOILECTBEHU
ouakBaHMs. Makap TpaJMLUMOHHO Ja C€ BBb3IpUEMAT KaTo
yBa)KaBaHH ,,(yHKIIMOHEPHU, THEC YUUTEIUTE ce OOPAT /1a ChUeTasT
HaMaJICHUTE MaTepUaIHU Bb3HArPaKACHUS C TPAllHUTE CU MOPAIHU
1 00pa3oBaTeTHU OTTOBOPHOCTU. Y KPEIIBAHETO HA TEXHUS MPECTUK
M3HMCKBAa BUCOKOKAYECTBEHO HAYaJIHO M NPOABIDKABAILO O0yUYeHHE,
10-7100pH yCJI0BUS Ha TPY/[, CIIpaBeUIMBO 3aIUlalllaHe U IPU3HAHUE
3a TaxHaTa mnpodecuoHaTHa aBTOHOMHOCT. B chmioto Bpeme
COLMAJIHOTO TpPHU3HAHHWE, ChBMECTHOTO B3E€MaHE Ha pELICHUS U
MHTETpanusaTa Ha UM(POBUTE TEXHOIOTMH U U3KYCTBEHUSI UHTEIIEKT
TpsiOBa J1a 3acuUiIBaT, a HEe Ja HaMaJsABaT TSAXHATa pPosid. YUYHUTEIUTe
ca MPU30BaHU Ja JeHCTBAT KaTO peUIEKTUBHU NPOPECUOHATUCTH U
U3CIIEA0BATENN, ChYETABANKY NIEAArOTMYECKU OIUT C aJallTUBHOCT,
KpEaTUBHOCT M ChTPYAHUUYECTBO B OOIIHOCTTA. B KpaiiHa cmeTKa e
HeoOXo/auMa KyJATYypHa M MHCTUTYLMOHAJHA NPOMsHA, 3a Ja ce
MO3UIMOHUPAT YUUTEIUTE KaTO LEHTPAIHH, yBaXKaBaHU areHTH Ha
MHOBALIMUTE U IOBEPUETO B 00pa3oBaTeIHaTa CUCTEMA.

8. Iuckycus

B oTroBop Ha mHpBHS H3CIEAOBATEIICKA BBIPOC OTHOCHO
yIpaBJIEHUETO Ha KJIacHaTa CTas, IOBEYETO TPBIKU YUUTEITH
chOOIIMXa 32 YBEPEHOCT B MMPHUJIATAHETO Ha MTPABUIIATA, CIIPABSIHETO
C IPeAN3BUKATENCTBA U MOAIbPKAHETO HA TUCIIUIIIMHA, BBIPEKU Ue
MO-MajKa Ipyna MpHU3Ha 332 TPYIHOCTH, KOETO POIUTEIHNTE CBHINO
NOTBBPIUXA, KAaTo TIOCOYMXa HEMOCJIEJOBATEIHU TMPAKTHUKH.
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OTroBapsiiiku Ha BTOPHS HW3CJIEIOBATEICKH BBIPOC OTHOCHO
MOJUTEPIKAHETO HAa aBTOPUTET, MO-TOJISIMATA YacCT OT YUYUTEIHUTE Ce
YyBCTBaxXa YyBaXxaBaHW OT CBOUTC YYCHUIH, HO POAHUTCICKUTC
MHEHHS MpeJIojaraxa, 4e¢ aBTOPUTEThT € HaMaJlsl B CPAaBHEHHE C
npeaumHuTe  nokonenus. Mo ce oTHacs g0 TpeTHs
M3CJIEIOBATEIICKH BBIIPOC OTHOCHO €()EKTHBHOCTTA HA OOYUYCHHUETO,
IMO4YTH BCHYKHU YUUTCIIM CMATaxa, 4€ MCTOAUTC HM HOI[O6p$IBaT
YYEHETO U MOrar Jia ObIaT afanTUPaHU KbM Pa3IHYHUTE HYKIH Ha
YYCHUIINTE, BBIIPEKH Y€ POIAUTEIUTE OTOENA3aXa Pasiiuius MEKIY
MO-MJIQJINTE YYUTENH, KOUTO C€ UYyBCTBaxa MO-KOM(OPTHO ChC
CBBPEMEHHUTE METOJHM, M TMO-Bb3PACTHUTE YYHUTEIH, KOHTO
IOHAKOTI'a CC 3aTpyAHABaxa C JUTUTAJITHUTC HHCTPYMCHTH.

[Ilo ce oTHacs A0 YETBBPTUS H3CICIAOBATEICKU BBIIPOC
OTHOCHO OOpa3oBareiaHusi (OH, MOBEUYETO YUMTEIH C€ YyBCTBAaXa
aJICKBaTHO TIOJITOTBEHU OT aKaJIECMUYHOTO CH O0OyYEHHE, BHIIPEKHU Ue
KaKTO aHKECTaTa, Taka U POAUTCIICKHUTEC I'NICAHHU TOYKHU IMoag4YCpTaBaxa
MPOINYCKA B TPAKTUYECKOTO M TEXHOJIOTUYHOTO oOydeHue. [lo
NETHUA MU3CICAO0BATCIICKM BBIIPOC OTHOCHO HYXIHUTC OT 06y‘-IeHI/IC,
YUUTEIUTE [IUPOKO IMPHU3HAXAa BAKHOCTTA HA HEMPEKHCHATOTO
MpoECUOHAIIHO Pa3BUTHE, OCOOEHO B 00JIACTTa HA MHOBATHBHUTE
MeToAM U TexHosoruu. lllecTusT u3cien0BaTeNICKu BBIPOC MOKa3a,
9e Makap MOBEYETO YUUTEIH CHITHO JIa C€ WACHTU(QHUIMPAT C pOJIsTa
CHM, HSIKOM Ce€ 3aTpyIHsABAaT Jla HWHTETpUpaT  HAMBIHO
po¢eCHOHATHOTO CH Pa3BUTHE B €KEJHEBHATA MTpakTHKa. CeMusT
M3CJEeI0BATEIICKH BBIIPOC PA3KpH, Y€ BBIIPEKH Y€ YUUTEIUTE BUKIAT
cebe cu Karo JaBallld XU3HEHOBAXEH OOILECTBEH IPHUHOC, TE Ce
qyBCTBaT MOJIEHEHH OT olliecTBeHocTTa W Menuure. Hakpas,
OCMUSIT M3CJIEJOBATEIICKA BBIPOC TOAYEpTaBAa OrpaHUYCHATA
MHCTUTYLIMOHAJIHA M 00IIIeCTBEHA MOKPENa, KATO KAKTO YUYUTEIHUTE,
Taka W POAMTENNTE IOMYEPTaBAT BAKHOCTTA HA IO-CHIHOTO
ChTPYIHUYECTBO 32  [OBUIIABAaHE HA  MOTHBAIMiATa U
npodecroHaHus CTaTyC Ha YYUTEIIUTE.
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3AKJIOYEHUE

['pbukuTe Yy4HTEIW TOJABPKAT CHIHA TpodecnoHanHa
UICHTUYHOCT W  YBEPEHOCT B  CBOUTE  IIPEMOAABATEICKU
CIIOCOOHOCTH, HO BBIPEKM TOBAa Ca  H3MPABEHH  Mpe]
MMpCAU3BUKATCIICTBA, AbJIKAIIKM CC HA OTPaAHUYCHU BB3MOKHOCTH 34
oOyuyeHHe, HeEaJCKBaTHH  (UHAHCOBH  BB3HATPAXKICHHUA U
HaMassBallo OOIIECTBEHO mpu3HaHue. JlokaTto yuuTenure ce
BB3IIPHEMAT KaTo C(QEKTHBHH MPENOJABATEeNId, POJUTCIUTE U
OOIIECTBEHOCTTa YECTO IOALCHSIBAT TAXHATA POJISL, BB3IPUATHE,
IIOACUJICHO OT HEraTuBHU Me[[HfIHH 06pa3H U CUCTCMHHU IPCYUKH.
[IpecTwxbT Ha YYUTEIUTE € MMOKA3aH KaTo JAWHAMHYCH, (hOpMUpPaH
OT BBTPCIIHU d)aKTOpI/I KaToO HACHTUYHOCT U MOTHUBAalls, 1 BBHIIITHNU
KaTo HMKOHOMHYECKH YCJIOBHS, HMHCTHTYIIMOHAIHA TIOAKperna |
OOITHOCTEH KOHTEKCT, ChC 3HAUUTEITHH PA3JIUKH MEXK]Ty TpajicCKaTa U
CelicKaTa cpejla, KaKTO M HHBaTa Ha MpernojaBaHe. Brrpeku Te3u
TPYAHOCTH, YYUTEIUTE JEMOHCTPUPAT YCTOMYMBOCT, OTIAAEHOCT U
AQHra)XKUPAHOCT KbM CBOWTE YUCHHMIIU, BBIIPEKU Y€ Ca HEOOXOTUMH
cucteMHH pedopMu 3a BB3CTAHOBSIBAHE HAa TMPEeCTHX)a Ha
npodecusta. MeToIOJOTHYHO, MOIXOABT ChC CMECEHH METOIHU
MPEAOCTaBH HIOAHCHUPAHW TIPO3peHMsi, HO Oemie reorpadcku
orpanuueH 10 ATHKAa W W3KIIOYBAIIe JAPYyTH  KIHOYOBU
3aWHTEpECOBaHU CTpaHW. bpaemmre n3cnenBaHus TpsOBa na ce
pasmmpar reorpadck, Ja BKIIOYAT TJIACOBETE HA YUYEHUIH,
YUYUWIUIOTHU PBKOBOAUTCIIM W MOJUTHUIMU, KAKTO M Ja HU3CJICABAT
BIUSHUETO Ha MEAMHUTe, IMO0JIa M COLMATHO-UKOHOMHYECKHUS
npousxo. Karto 110, mpoydyBaHeTo 3akiroyaBa, 4e yUUTeNCKaTa
npodecus B ['bpIiuis € B MOBpaTHa TOYKAa U BH3CTAHOBSIBAHETO Ha
HEHWHUS TpPEeCTHX H3UCKBa 00pa3oBaTelHH pedopMH, KyJITypHH
MIPOMEHU U TIO-CHITHO OOIIECTBEHO MPU3HAHUE HA JKU3HEHOBaYKHATA
POJIS HA YIUTEITUTE.
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CAMOOIIEHKA HA IPUHOCHTE B
JTNCEPTALIMOHHMUS TPY ]

1. JluceprauMOHHMAT TpPyA € IBPBOTO TEOPETHUKO-
E€MIIMPUYHO U3CJIEIBAHE BbPXY COLUAIHUS IPECTUXK HA YUUTEIUTE B
rpblikaTa 00pa3oBaTesiHa CUCTEMA.

2. WscnenBanero mpeara HOBO U I0-331bJI00YEHO
pa3bupaHe Ha mpodecuoHaJHaTa M Hay4dHa MJIAEHTHUYHOCT Ha
YYHUTEIUTE, KAKTO U Ha TMHAMUKATA HA TEXHUS COLMAJICH IIPECTUXK.

3. PazpaboreHa e 1sAIOCTHA KOHIENTyalHAa paMKa,
uHTerpupama couuonoruyecku Teopun (Fopman, bypawuiio,
Xaprpuiisc u @yiaH) cbC CbBPEMEHHHU NIEPCIEKTUBH, 3a U3CIIE/IBAHE
Ha WJIEHTHUYHOCTTA, aBTOPUTETAa U NMPO(ECUOHAIHOTO Pa3BUTHE HA
YUUTEIIUTE.

4. Pa3paboTeH € COLMOJOIMYECKM HHCTPYMEHTApUyM,
CBBp3aH C U3CJIEIBAHETO HA COLIMAIHATA UACHTUYHOCT U COL[UAIIHUS
IIPECTHK HA TPBLKUTE y4UTeNH. Tol MOXKe Jja HAMEPH NPUIIOKEHHE
U B IPYTY HAYYHU U3CJIEIBAHUS.

5. KoMImekcHOTO W3I0J3BaHe Ha PE3yJTAaTUTE OT
KOJIMYECTBEHOTO HENPEICTaBUTENIHO MPOYYBaHE, IMPOBEIEHO Cpell
TPBLUKH YYUTENd U OT ABJIOOUYMHHUTE HHTEPBIOTA C POAUTEINH,
rpaxaanu Ha PenmyOnuka [bprius, 7aBa Bb3MOKHOCT J]a C€ OUepPTasT
KaKTO 4acT OT OOILIECTBEHUTE HArJIacH, Taka 1 /1a e CUCTeMaTH3UpaT
JUYHUTE TPO(ECUOHATTHU CAMOOIICHKU Ha YUUTEIIUTE.

6. M3BeneHu ca counaaHUTE NPEAIOCTaBKY 32 aBTOPUTETA Ha
CbBPEMEHHHUSI TPBLUKU YUYUTEI U Ca NPEJIOKEHHM HAYMHU 3a
MOBHIIIABaHE Ha COLIMAIHMS MPECTHK Ha yuuTesIcKaTta npodecus.
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INTRODUCTION

The role and status of teachers have historically been pivotal
for social and cultural development, with educators in Greece
traditionally held in high regard as bearers of knowledge and moral
guides. However, social and economic changes have eroded this
prestige, making it essential to examine teachers’ professional
identity and the way they are perceived by society, particularly by
parents.

The main objective of this dissertation is to investigate the
social prestige of teachers within the Greek educational system,
focusing on how this prestige is formed, challenged, or redefined in
today’s context. More specifically, the research aims to explore the
elements that compose teachers’ professional and scientific identity
and to understand how these elements interact with perceptions of
social prestige. A central focus is placed on the perceptions of
parents, as representatives of society, whose views are crucial in
shaping the collective image of teachers. The study further seeks to
identify the social, institutional, and personal factors that either
enhance or diminish the teacher’s status, and to propose ways in
which the professional image of teachers can be strengthened.

To achieve this goal, the study undertakes several specific
tasks. It examines teachers’ perceptions of their ability to manage
classrooms, maintain authority, and ensure instructional
effectiveness. It also investigates their views on the adequacy of their
educational background and their need for further training in
innovative teaching methods, while analysing the extent to which
professional growth aligns with their roles and responsibilities.
Moreover, the research evaluates teachers’ perceptions of their
societal contribution and the recognition they receive from the public
and the media, as well as the relationship between financial
compensation and professional prestige. Finally, it assesses the
support and recognition provided by institutional leaders, local
communities, and policymakers, offering a comprehensive
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understanding of the factors that shape teachers’ social standing in
Greece.

Complementing these perspectives, the study incorporates
the views of parents through qualitative interviews, capturing how
society perceives teachers’ prestige, their cooperation with families,
the adequacy of their training, their remuneration, and the challenges
they encounter. This additional dimension ensures a more holistic
understanding of the factors influencing teachers’ social status.

The central thesis of this dissertation argues that the prestige
of the teaching profession in Greece is undergoing a profound
redefinition. While traditional forms of respect and authority have
declined due to socio-economic changes and shifting educational
practices, there remains a core recognition of teachers’ pedagogical
and societal value. Many educators continue to draw prestige from
their role as facilitators of knowledge, contributors to social
development, and supporters of student well-being, even in the face
of diminishing public acknowledgment and material rewards. This
thesis is tested by examining both the self-perceptions of teachers
and the reflections of parents as representatives of society.

The study is structured around the following research hypotheses:

> The majority of Greek teachers perceive themselves as
competent in managing classroom environments, particularly
in maintaining discipline and creating a positive learning
atmosphere.

> Teachers generally believe that their academic training has
provided a solid foundation, yet many consider it insufficient
to meet today’s pedagogical demands and emerging
educational challenges.

> Parents agree that teachers’ financial compensation does not
reflect the significance of their educational work, which
negatively affects the social image and prestige of the
profession.

To address these hypotheses, a mixed methods research
approach was adopted. The dissertation draws on both qualitative
and quantitative data to provide a comprehensive analysis of the
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topic. The first part of the research included an extensive review of
the existing literature and policy documents on teacher identity,
authority, and prestige. This theoretical framework informed the
design of the empirical research, which involved the distribution of
structured questionnaire to teachers in Greece, specifically in the
Attica region, to capture their self-assessment of professional
identity and perceived social status. In addition, in-depth interviews
were conducted with parents to record their views on teachers’
authority, prestige, and the challenges they face. Quantitative data
was analyzed using statistical methods to identify patterns and
correlations, while qualitative data was processed through thematic
content analysis to uncover deeper insights and narratives.

However, the study is not without limitations.
Geographically, it focuses not only on the Greek context, but on a
specific geographical part of Greece, the prefecture of Attica, which
limits the generalizability of the findings to other educational
systems. Furthermore, while both teachers and parents are included
as data sources, other social actors such as students, school principals
or policymakers were not directly involved. At the same time, the
research is also carried out in a specific time frame, which can be
influenced by continuous economic and social fluctuations that can
affect public perceptions. Finally, the focus on educational level does
not cover the full range of educational levels where the prestige of
the teaching profession can vary significantly.

The structure of this doctoral thesis is organized into three
main chapters. The first chapter examines the concepts of
pedagogical power, teacher authority and the evolving dimensions of
prestige in the teaching profession. The second chapter explores the
identity of the teacher through social, professional and scientific
roles, while also examining the social position attributed to the
profession. The third chapter presents the identity and prestige of
Greek teachers, starting with a historical review of developments.
Furthermore, the chapter includes the presentation of the empirical
dimension of the study, offering a detailed analysis of the
quantitative and qualitative data collected through teacher surveys
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and parent interviews. Also, the last chapter concludes the thesis by
discussing the results and summarizing the main findings, offering
recommendations for educational policy and teacher training
practices aimed at enhancing the social recognition and power of
teachers in Greece.

In sum, this dissertation aims to contribute to the growing
body of research on teacher identity and prestige by providing
empirical evidence from the Greek context and offering critical
reflections on the status of the teaching profession. By analyzing both
internal (teacher self-perception) and external (societal perception)
dimensions of prestige, the study aspires to inform policy and
support a more balanced and appreciative view of educators in a
rapidly evolving educational environment.

CHAPTER 1: TEACHER'S PEDAGOGICAL POWER,
AUTHORITY AND PRESTIGE

1. The main characteristics of the teacher's work

Teachers play a central role in the quality of education, as
effective teaching directly influences student achievement and
overall school performance. Their work extends beyond the simple
transmission of knowledge to include the cultivation of values, skills,
and attitudes that shape students’ academic and personal growth.
Successful  educators  demonstrate integrity, enthusiasm,
adaptability, and strong organizational skills, while also maintaining
classroom order, setting clear learning goals, and providing
constructive feedback. In this context, the teacher is not only a source
of knowledge but also a source of inspiration, shaping a learning
environment where students feel motivated and engaged.

At the same time, effective teaching relies heavily on both
verbal and non-verbal communication, with teachers using body
language, facial expressions, and tone to manage the classroom
climate and foster student participation. Building positive
relationships, showing genuine interest in students’ individual needs,
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and maintaining enthusiasm for teaching are all essential aspects of
pedagogical power and authority. Through careful preparation,
thoughtful classroom management, and continuous professional
development, teachers exercise a unique form of authority that not
only guides learning but also contributes to their prestige and
recognition in society.

2. Power of the teacher

The power of the teacher lies primarily in shaping the
pedagogical and psychological climate of the classroom, where
students feel accepted, respected, and motivated to participate. By
cultivating a climate of love, security, and equality, teachers
encourage students to express themselves without fear of ridicule or
rejection, while also respecting individual differences and learning
rhythms. Through differentiated teaching, positive reinforcement,
and opportunities for choice, teachers nurture students’ self-esteem,
autonomy, and motivation, creating conditions that support both
academic achievement and personal development.

At the same time, the teacher’s authority extends to fostering
collaboration between school and family, recognizing parents as
partners in the educational process. Effective communication,
fairness, and respect for diversity not only enhance student
engagement but also build a sense of belonging within the school
community. By balancing structure with flexibility, and authority
with empathy, teachers exercise a form of power that is constructive
and empowering, enabling students to thrive academically, socially,
and emotionally while reinforcing the teacher’s pedagogical
authority and prestige.

3. Teacher's authority

Teacher authority in education is not a simple exercise of
dominance but a dynamic interplay of power, influence, and
reciprocity shaped by social, cultural, and institutional contexts.
While rooted in the school’s hierarchical structure, authority is
legitimized both by the teacher’s role and by the broader moral order
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of society, as emphasized by Durkheim. It involves maintaining
discipline and guiding behavior, but also fostering mutual respect,
communication, and social skills, since learning itself imposes
limitations that can create tension. Ultimately, pedagogical authority
is effective when it balances structure with understanding, ensuring
both classroom order and the transmission of values essential for
students’ personal and social development.

3.1. The nature of teacher authority

The nature of teacher authority is complex and multifaceted,
extending beyond simple dependence or control to encompass
interaction, interdependence, and a network of social, cultural, and
institutional influences. Teachers assume multiple roles—
conventional, relational, spontaneous, core, and managerial—that
shape both the learning process and the wider school environment.
Authority emerges not only from the teacher’s institutional position
and expertise but also from trust, communication, and the ability to
balance discipline with encouragement. When applied effectively,
teacher authority fosters student motivation, participation, and self-
esteem, while promoting democratic and collaborative learning
conditions. Conversely, its misuse can alienate students and
undermine the educational process, highlighting the need for
authority to be exercised with fairness, empathy, and professional
responsibility.

3.2. Types of teacher authority

The types of teacher authority, as outlined by French and
Raven, highlight the multifaceted ways in which power operates
within the classroom. Reward authority relies on encouragement and
positive reinforcement, while coercive authority functions through
discipline and sanctions, though its effectiveness depends on fairness
and restraint. Legal or regulatory authority stems from institutional
legitimacy and the teacher’s formal role in upholding school norms,
whereas referent authority arises from students’ admiration,
identification, and emotional connection with the teacher as a role
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model. Finally, expert authority is grounded in the recognition of the
teacher’s knowledge and professional competence, making them a
trusted guide in both academic and personal matters. In practice,
these forms of authority often overlap, and effective teachers
skillfully balance them to foster motivation, discipline, trust, and
respect, ensuring both learning outcomes and the development of
students’ autonomy.

3.3. Basic prerequisites for the teacher authority

Basic prerequisites for teacher authority extend beyond
discipline to encompass a combination of professional knowledge,
personal qualities, and interpersonal skills that shape effective
pedagogy. Pedagogical competence, including deep subject
knowledge and adaptable teaching strategies, provides credibility,
while emotional intelligence fosters trust, empathy, and conflict
resolution. Authority is further reinforced through -effective
communication, classroom management, cultural competence, and
professionalism, ensuring that students experience both structure and
support. At the same time, a teacher’s personality, temperament, and
career stage influence how authority is expressed—whether through
reward, expertise, or legitimacy—highlighting the dynamic and
evolving nature of teacher authority. Ultimately, authority emerges
when teachers balance expertise with empathy, maintaining respect,
inclusivity, and professional integrity in the classroom.

4. The Prestige of Teachers and Teaching

The prestige of teachers has historically been tied to their
social role as educators, moral guides, and carriers of cultural values,
giving them a highly respected identity within society. In earlier
decades, the title of “teacher” carried strong social recognition,
shaping self-perception and reinforcing authority both inside and
outside the classroom. Teachers were viewed not only as
professionals but also as “mentors” and “pillars of knowledge,”
whose authority was legitimized by widespread social approval and
their role in shaping future generations.
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However, societal and economic changes have altered this
perception, particularly in Greece, where the teaching profession has
lost much of its former prestige due to reduced financial rewards and
shifting cultural values. While teachers still identify with their
educational mission and professional qualifications, they now face
the challenge of redefining their social identity and self-concept in a
context where respect and recognition are no longer automatically
granted but must be continually negotiated within modern
educational and social frameworks.

4.1. Types of prestige

Types of teacher prestige reflect the different ways in which
educators gain recognition, respect, and influence within the
classroom and broader school community. Prestige with authority is
built on clarity, consistency, and rule enforcement, while prestige
with trust emphasizes open communication and mutual respect.
Prestige with support arises when teachers show empathy and
provide personal guidance, and prestige with coaching highlights
collaboration and goal-oriented learning. Creativity-based prestige
fosters innovation and self-expression, while inspirational education
prestige inspires ambition, self-esteem, and a love of learning
through motivational teaching and strong emotional connections
with students.

Beyond classroom practice, teacher prestige is also shaped by
professional experience, continuous training, teaching competence,
and positive relationships with students and colleagues. Despite this,
a persistent contradiction exists between the high social recognition
teachers enjoy and the relatively low financial rewards they receive,
particularly in countries like Greece. Addressing this imbalance is
essential to sustaining teacher motivation, enhancing their
professional identity, and reinforcing the broader value of education
in society.
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4.2. Differentiation of the prestige of teachers

The prestige of teachers is not uniform but differentiated
according to subject, educational stage, school context, and personal
qualities. Mathematics and science teachers often enjoy higher
prestige due to the perceived importance of their subjects, while arts
or physical education teachers may gain recognition through closer
bonds with students. In small communities, teachers are respected as
local elites but face greater scrutiny, whereas in urban schools,
prestige depends more on resources, parental support, and the
school’s socioeconomic environment. Moreover, teachers who adopt
modern, student-centered approaches often foster stronger respect
than those who rely on traditional, directive methods, showing that
prestige is shaped by a combination of institutional, social, and
individual factors.

4.3. Factors lowering the prestige of the teaching
profession

The prestige of the teaching profession has declined in
modern society due to a combination of economic, social, and
pedagogical factors. Low salaries, reduced social recognition, and
the prioritization of material wealth have weakened the teacher’s
traditional status, while the shift toward student-centered education
has eroded the authority once linked to classroom dominance.
Teachers now face the challenge of redefining their self-concept,
moving away from a socially prestigious identity toward one rooted
in pedagogical value and student outcomes. Although some may feel
their prestige has been demystified or marginalized, many continue
to find meaning and professional satisfaction in guiding students’
learning, fostering creativity, and promoting personal growth.
Ultimately, teacher prestige today is less tied to social status and
more to the recognition of their educational contributions within a
changing, and often economically constrained, environment.
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4.4. Factors building the prestige of the teaching
profession

The prestige of the teaching profession is strengthened by a
combination of professional competence, personal integrity, and
social engagement. High-quality teaching, continuous professional
development, and the ability to inspire students are central factors,
while positive teacher-student relationships and collaboration with
parents and the community further enhance recognition. Teachers
who demonstrate empathy, honesty, and fairness, and who actively
support students’ academic and personal growth, earn deeper respect
and credibility. Moreover, when educators act as role models and
mentors—shaping values, fostering critical thinking, and
contributing to social development—they embody the broader
societal role of teaching. Ultimately, prestige is built not only
through institutional recognition but also through the daily trust,
respect, and admiration cultivated in classrooms and communities.

CHAPTER 2: TEACHER'S IDENTITY, ROLE AND
SOCIAL STATUS

1. Social identity and organizational structures

Social identity is a central element of human interaction,
shaping both self-perception and group belonging. According to
Tajfel and Turner, individuals construct identity through processes
of categorization, identification, and comparison, which allow them
to define themselves in relation to others and derive self-esteem from
group membership. Identity is not fixed but fluid, combining
personal, interpersonal, and social dimensions, and often involves a
paradox of similarity and difference. Theories from Mead, Freud,
and Festinger highlight how individuals internalize social norms,
role models, and comparisons with others to form an “ideal ego” and
navigate the tension between individuality and collective belonging.
Within this framework, identity is understood as a negotiation
between personal uniqueness and the influence of broader cultural
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and institutional contexts, emphasizing its dynamic and relational
nature.

Organizational structures play a decisive role in shaping
social identity, as institutions embed individuals in roles that carry
both responsibilities and symbolic value. Employment, for example,
creates “institutionally entrenched identities” that tie self-concept to
professional roles, while organizational prestige and recognition
directly affect an employee’s self-esteem and motivation. Strong
identification with an organization fosters commitment and
collaboration but also carries risks, such as burnout or identity
conflict, when institutional expectations clash with personal values.
Modernity and postmodernity further complicate identity formation,
as rapid social changes, globalization, and uncertainty challenge
traditional categories and create fluid, reflexive identities. In this
context, individuals continually renegotiate their sense of self within
shifting social, cultural, and institutional frameworks, balancing
stability with adaptability in an ever-changing environment.

2. Teacher's Social Identity

The social identity of teachers 1s shaped by how they perceive
themselves and how they are recognized by society, combining
elements of professional status, reputation, and social acceptance.
Traditionally, teachers held a strong and omnipresent social identity,
as their role extended beyond the classroom and symbolized respect,
knowledge, and authority within the community. However, in
today’s capitalist and materialistic context, prestige is increasingly
linked to wealth and possessions rather than education, leading to a
decline in the teacher’s social standing. While once valued for their
cultural and educational capital, teachers now face comparisons with
individuals of lower educational background but greater material
success, which undermines their self-esteem and societal
recognition. Despite this decline, teachers continue to hold on to their
reputation and education as sources of value, even though these no
longer align with contemporary measures of social prestige,
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highlighting the contradictions and challenges in defining their
identity in modern society.

2.1. Teacher's Professional Identity

The professional identity of teachers is shaped by the
expectations, recognition, and judgments of others—students,
parents, colleagues, and society at large—while also being anchored
in moral principles and professional duties. As Goffman (2016)
explains, teachers perform their roles much like actors on a stage,
carefully managing impressions and balancing their personal
qualities with the identity prescribed by their position. This identity
is not only defined by pedagogical competence and subject
knowledge (Ritacco & Bolivar, 2018) but also by justice,
impartiality, and respect for diversity, which together provide the
moral framework of the profession. Teachers reveal their
professional identity through both intentional actions and unintended
impressions, whether by showing compassion toward struggling
students, demonstrating fairness in conflict, or engaging parents in
dialogue. Although teachers cannot fully control how they are
perceived, they actively shape their image through consistent
behavior and professional integrity. Thus, professional identity
emerges as a dynamic construct, simultaneously constrained by
social expectations and enriched by the teacher’s personal choices,
values, and capacity for self-reflection.

2.2. Teacher's Scientific Identity

The teacher's scientific identity is defined by a dynamic blend
of knowledge, pedagogical skills, ethical values, and continuous
professional development, positioning the teacher as both a
transmitter of knowledge and a promoter of critical thinking and
social growth. While university education provides the necessary
foundations, it is insufficient on its own; lifelong learning, research
engagement, and the application of educational research in practice
are essential for strengthening this identity and elevating teaching to
a higher level. In Greece, however, teachers’ limited involvement in
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research weakens this potential, highlighting the need to cultivate a
stronger culture of inquiry and self-improvement to enhance both
pedagogy and the overall quality of education.

3. The concept of the Teacher role

The role of the teacher extends beyond the delivery of
knowledge and includes supporting the cognitive, emotional, and
social development of students. A teacher functions as a guide and
mediator of learning, adapting instruction to the individual needs of
learners while encouraging critical thinking, creativity, and lifelong
curiosity. At the same time, the teacher serves as a role model,
shaping values, behaviors, and attitudes toward learning, while
fostering supportive relationships that build self-confidence and
promote active participation. This role is not static but
multidimensional, combining formal responsibilities with personal
interpretation and adaptability. As a result, the teacher’s role is
central to both education and socialization, contributing to the
formation of future citizens and the overall cohesion of society.

3.1. The professional and pedagogical role of the

Teacher

The professional and pedagogical role of the teacher is
defined through the network of relationships developed with
students, parents, colleagues, and the school community, forming an
interdependent system of activities. The teacher is called not only to
transmit knowledge but also to cultivate skills, values, confidence,
and a spirit of cooperation, demonstrating commitment,
qualifications, and dedication to his work. This role includes both
technical and pedagogical dimensions, shaped by the curriculum,
school legislation, and social expectations, while also influenced by
how the teacher interprets and embraces his mission. Through this
dynamic, the teacher acts as a transmitter of knowledge and as a
pedagogue who contributes to the intellectual, emotional, and social
development of students, fulfilling a role essential to school life and
society.
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3.2. Scientific role of the Teacher

The scientific role of the teacher is a vital component of
professional identity, as it is closely tied to knowledge, research, and
lifelong development. Beyond being a transmitter of information, the
teacher functions as a researcher of practice, constantly seeking new
approaches to enhance the learning process and create innovative
educational environments. This role requires not only subject
expertise but also a strong foundation in pedagogy, psychology, and
the sociology of education, as well as the ability to interpret and
apply research in teaching. Through continuous training,
participation in educational research, and engagement with parents,
colleagues, and the wider school community, teachers refine their
professional and scientific roles. Their preparation, experiences, and
personal character contribute to the creation of dynamic teaching
models that shape both the intellectual and social development of
students. Ultimately, the scientific role highlights the teacher’s
responsibility to remain adaptable, informed, and committed to self-
improvement, ensuring the upgrading of both pedagogical practice
and the quality of education as a whole.

3.3. The social role of the teacher in the modern school

The social role of the teacher in modern schools extends well
beyond knowledge transmission, encompassing mentorship, cultural
integration, and community engagement. Teachers act as facilitators
of learning, fostering critical thinking, creativity, emotional
intelligence, and problem-solving skills, while also promoting
inclusivity and digital literacy. They support students’ social and
emotional well-being, collaborate with families and communities,
and prepare learners to become responsible global citizens. By
adapting to evolving educational paradigms, teachers play a pivotal
role in shaping not only academic outcomes but also the ethical and
social development of future generations.
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4. The concept of Teacher Status

Teacher status refers to the social position and recognition
that educators hold within society, shaped by both their personal
identity and the way they are perceived by others. It reflects the
teacher’s role, qualifications, and interactions with colleagues,
students, and parents, symbolically representing how society values
and treats the profession.

4.1. Social status — Teacher's Prestige

The social status and prestige of the teaching profession
reflect how teachers are perceived within the hierarchy of
professions, combining both their social position and reputation.
While traditionally respected and associated with cultural and
middle-class standing, teachers today often feel undervalued due to
low pay, limited resources, and high societal demands. Prestige
depends not only on material symbols and professional or scientific
identity but also on the recognition and appreciation granted by
others. However, the harmony once linking status and reputation has
weakened, leaving many teachers with diminished social standing
and a reputation shaped more by moral support and their educational
role than by economic or social influence.

4.2. Professional Status of the Teacher

The professional status of the teacher is shaped by public
perception of their dedication, competence, and care for students,
with authority historically tied to both formal position and personal
qualities. Traditionally, teachers were seen as moral role models and
authoritative figures, symbolizing knowledge, morality, and power,
though this authority often relied on hierarchical structures and
external markers. In modern contexts, however, there has been a shift
toward genuine pedagogical authority, where teachers influence
students through respect, guidance, and support for autonomy rather
than coercion. Despite this, challenges such as student indiscipline,
changing social expectations, and limited recognition of teachers’
social status undermine their prestige, often leaving them in a
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defensive stance. While their identity continues to be supported
institutionally, tensions remain between their social status and
reputation, making their professional authority both essential and
fragile.

4.3. Scientific Status of the Teacher

The scientific status of a teacher is defined by their level of
knowledge, training, and engagement in research, yet many feel
underprepared to meet the growing demands of modern education.
While university studies provide a foundation, they are not sufficient
on their own, and the lack of specialization, low salaries, and the
historical legacy of non-university-trained teachers have weakened
the profession’s scientific prestige. Unlike other academic fields,
teaching often struggles for recognition, with its holistic and
generalist nature viewed as less prestigious than specialization. To
enhance their scientific status, teachers must go beyond classroom
instruction, actively engaging in educational research, applying
innovative methods, and pursuing continuous professional
development. In doing so, they can redefine themselves not only as
transmitters of knowledge but as key contributors to educational
progress and social recognition.

4.4. Professional teacher development

Professional teacher development is a continuous and
dynamic process that extends across a teacher’s entire career,
combining formal training, informal learning, and self-directed
growth. It involves more than acquiring new techniques; it reflects
personal transformation, self-understanding, and the cultivation of
professional identity. Effective professional development enhances
teachers’ knowledge, skills, and values, while also fostering
motivation, collaboration, and lifelong learning. Models of
professional development range from standardized programs and
school-based initiatives to self-directed and research-driven
approaches, each contributing to the improvement of teaching
practices. Ultimately, meaningful professional development requires
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ongoing opportunities, systemic support, and reflective practice,
ensuring that teachers remain adaptable, innovative, and effective in
meeting the evolving needs of students and education as a whole.

CHAPTER 3: SOCIAL STATUS, SOCIAL IDENTITY
AND SOCIAL PRESTIGE OF THE GREEK
TEACHERS

1. Brief historical background

The historical background of the teaching profession in
Greece reveals a long path of transformation from low prestige and
limited autonomy to gradual professionalization. During the 19th and
early 20th centuries, teachers often lacked proper training, worked
under poor conditions, and were treated more as public servants than
as professionals, with their social status undermined by political
dependence and low salaries. Reforms such as the establishment of
Teaching Schools, Pedagogical Academies, and eventually
university-level Pedagogical Departments raised the level of training
and improved working conditions, but teaching still lagged behind
other academic professions in prestige. In recent decades, the
development of educational science, increased research, and
opportunities for advanced studies have contributed to strengthening
teachers’ scientific and professional identity, though persistent
challenges—such as bureaucracy, underfunding, and limited
participation in policymaking—continue to hinder full recognition
and social esteem.

2. Regulations on status and professional development
of the Greek teachers

The professional status and development of Greek teachers is
regulated by legislative frameworks, institutional structures, and
educational reforms that have evolved alongside social and political
change. Teacher development includes initial university-level
training, continuous professional development (CPD), and
evaluation systems intended to improve teaching quality. Institutions
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such as the Institute of Educational Policy (IEP), Regional Training
Centers (PEKs), and universities provide training opportunities,
while EU-funded programs have supported reforms. Despite these
efforts, challenges such as lack of systematization, bureaucracy,
limited funding, and uneven access persist, often reducing the
effectiveness of training and evaluation. Continuous lifelong
learning, integration of technology, and professional learning
communities are increasingly emphasized as ways to modernize
teacher development. However, the absence of a fully coherent
strategy and meaningful teacher participation in policymaking
continues to hinder the elevation of teachers’ professional status and
the overall upgrading of the Greek education system.

3. The social status of Teachers in the period from
1950 until today

Since the 1950s, the social status of teachers in Greece has
undergone significant transformation. Traditionally, teachers were
respected figures, symbolizing knowledge, morality, and authority,
with prestige extending beyond the classroom into the broader
community. Their role was reinforced by cultural norms, state
recognition, and middle-class inclusion despite modest salaries.
However, from the 1960s onwards, democratization of education, the
expansion of compulsory schooling, and social reforms created new
challenges. Teachers faced increased student diversity, rising
expectations, and pressures from both society and the state. The
neoliberal reforms of the 1980s—1990s and the spread of digital
technologies further weakened their symbolic authority, as students
accessed alternative sources of knowledge. In recent decades,
economic austerity and declining material rewards have deepened
the gap between teachers’ traditional moral reputation and their
current low social status. Today, they are increasingly perceived as
knowledge “technicians” rather than moral role models, yet they
remain essential agents of education and social development.
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4. Teacher's Identity in the perception of Greek
teachers

Teacher identity in Greece is a dynamic construct shaped by
personal values, beliefs, and experiences, as well as by broader
social, cultural, and institutional factors. Historically, Greek teachers
were seen as moral and intellectual leaders, entrusted with both
academic instruction and the transmission of social values, but over
time their role has shifted in response to political, economic, and
educational changes. While teachers continue to view themselves as
central to shaping students’ knowledge and character, challenges
such as reduced salaries, increased workloads, and limited
recognition—particularly after the 2008 economic crisis—have
influenced their self-perception and sense of professional worth.
Today, teacher identity reflects a balance between professional and
scientific roles, evolving through ongoing interaction with the social
environment and continuous self-development.

4.1. Presentation of Quantitative Research Results

According to the aforementioned theory, a gap was identified
regarding the understanding of how Greek teachers perceive their
professional identity, scientific competence, and societal prestige in
the context of contemporary educational challenges. While the
theory addresses the general factors influencing teacher identity and
societal roles, it does not adequately account for the intersection of
these elements within specific cultural and educational frameworks,
such as those found in Greece. This gap shows the need for localized
studies that explore the unique dynamics of teacher roles, including
their social recognition, professional aspirations, and the impact of
systemic support on their educational efficacy.

The questionnaire developed for this study is structured to
capture a comprehensive understanding of Greek teachers'
perceptions and experiences across four key dimensions:
professional identity, scientific identity, social status, and
demographic characteristics. Part A: Teacher's Professional Identity
explores perceptions of classroom management, fairness, training
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needs, and the importance of personality in teaching effectiveness.
Part B: Scientific Identity of Teachers assesses teachers' educational
backgrounds, preparedness, use of innovative methods, and training
in educational technologies. Part C: Social Status of Teachers
examines societal recognition, salary satisfaction, collaboration, and
the public's perception of the teaching profession's value, Part D:
Demographic Characteristics gathers essential data such as age,
gender, educational qualifications, employment status, and work
location to contextualize the responses. The questions are primarily
Likert-scale based, allowing participants to rate their agreement or
disagreement with various statements.

Aim and objectives

The primary aim of this study is to investigate how Greek
teachers perceive their professional prestige within society and their
workplace. Specifically, it seeks to analyse their views on classroom
management, professional identity, and the extent to which their
profession is recognized and valued in Greece. To achieve this, the
study examines Greek teachers' perceptions of their ability to manage
classrooms, maintain authority, and ensure instructional
effectiveness. It also explores their views on the adequacy of their
educational background, their need for further training in innovative
teaching methods, and the alignment of their professional growth
with their roles as educators. Additionally, the study evaluates how
teachers perceive their societal contribution, the recognition they
receive from the public and media, and the relationship between
financial compensation and professional prestige. Finally, it
investigates the support and recognition they receive from
institutional leaders, local communities, and policymakers,
providing a comprehensive understanding of the factors that
influence the social standing of teachers in Greek education.

Research Questions

The research questions that this study attempts to answer are
the following:

» How do Greek teachers perceive their ability to manage
classrooms?
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» How do Greek teachers perceive their ability to maintain
authority?
How do Greek teachers perceive their ability to ensure
instructional effectiveness?
How do Greek teachers perceive the adequacy of their
educational background in supporting their professional
growth?
How do Greek teachers perceive their need for training in
innovative teaching methods and practical skills?
How do Greek teachers perceive the alignment of their
professional growth with their roles as educators?
How do Greek teachers perceive their societal contribution
and recognition from the public and media?
How do Greek teachers perceive the relationship between
financial recognition and the prestige of their profession?
How do Greek teachers perceive the support and recognition
they receive from institutional leaders and local
communities?
Research Design
This study adopts a quantitative research approach using a
structured questionnaire survey to collect data from Greek teachers.
The questionnaire was designed to measure perceptions of
professional identity, scientific identity, and social prestige using a
Likert scale format. This approach ensures objectivity and
consistency in assessing the responses. The collected data were
analyzed using descriptive and inferential statistical methods to
identify key patterns and relationships.

Sample

The study targeted a sample of 240 teachers from the
Prefecture of Attica. However, the sample is unrepresentative of the
entire population of Greek teachers, as it is geographically restricted
to the Prefecture of Attica. The sample consists of 154 female and 86
male.

Y
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Ethical Considerations

Ethical guidelines were strictly followed to ensure the
confidentiality and voluntary participation of respondents. Each
participant received an informed consent form, explaining the
purpose of the study, their right to withdraw at any time, and the
assurance of anonymity. No personal identifying information was
collected, and data were used solely for research purposes. The
ethical framework aimed to protect participants' rights while
fostering open and honest responses.

5. Factors Influencing Teacher Identity in Greece

Teacher identity in Greece is shaped by a combination of
cultural expectations, professional demands, educational policies,
economic conditions, and societal attitudes. Teachers are
traditionally seen as moral and intellectual guides, but this reverence
also creates high pressure, often leading to stress and burnout.
Centralized policies, limited resources, large class sizes, and the
challenges of inclusivity and digital transformation further
complicate their role, sometimes reducing their sense of autonomy
and professional worth. The 2008 financial crisis deepened feelings
of undervaluation through salary cuts, job insecurity, and heavier
workloads. At the same time, professional development
opportunities can strengthen identity when meaningful, though
inconsistent access often leaves teachers frustrated. Overall, Greek
teachers’ identity is dynamic, constantly reshaped by cultural values,
policy changes, societal expectations, and economic realities,
highlighting the need for systemic support to sustain a resilient and
positive professional self-concept.

6. The prestige of the teaching profession in Greece
The prestige of the teaching profession in Greece is a
complex and multifaceted issue shaped by cultural traditions,
professional expectations, institutional frameworks, and broader
social and economic conditions. Historically, teachers were viewed
as respected figures and moral guides, but in recent decades their
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prestige has been challenged by low salaries, limited decision-
making power, lack of evaluation, massification of the profession,
and negative public perceptions. Informal hierarchies within schools,
shaped by factors such as age, gender, subject, and teaching style,
also influence how teachers are valued by colleagues and students.
Despite these challenges, many teachers continue to demonstrate
strong emotional commitment, professionalism, and a sense of social
mission. However, for prestige to be restored and sustained, systemic
changes are needed, including improved working conditions, fair
compensation, continuous professional development, and a cultural
shift toward valuing the teacher’s role as central to both education
and society.

7. Teachers’ Prestige in Greece: Findings from
Parental Interviews

The findings from parental interviews reveal that while Greek
parents unanimously recognize teachers’ indispensable role in
shaping both the academic and moral development of children, they
also express concerns about declining prestige due to low salaries,
insufficient training, and weak communication between educators
and families. Parents emphasized the importance of continuous
professional development, especially in digital skills, and
highlighted salary increases as a key factor for improving social
standing, though respect must also come from broader societal
recognition. Many noted that teachers enjoyed greater prestige in the
past, while today their authority is often questioned, particularly in
urban settings. Suggestions for enhancing teachers’ image included
better pay, improved working conditions, more training
opportunities, reduced workload, and stronger collaboration with
families. Overall, parents see teachers as vital but undervalued,
stressing the need for systemic improvements to restore the
profession’s prestige.
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8. Challenges to boosting the authority and prestige of
the teachers in Greek Education

Boosting the authority and prestige of teachers in Greek
education faces complex challenges rooted in declining social status,
limited autonomy, insufficient training, financial insecurity, and
changing societal expectations. While traditionally viewed as
respected “functionaries,” teachers today struggle to reconcile
reduced material rewards with their enduring moral and educational
responsibilities. Strengthening their prestige requires high-quality
initial and continuous training, better working conditions, fair pay,
and recognition of their professional autonomy. At the same time,
social appreciation, collaborative decision-making, and integration
of digital technologies and Al must reinforce rather than diminish
their role. Teachers are called to act as reflective professionals and
researchers, combining pedagogical expertise with adaptability,
creativity, and community collaboration. Ultimately, a cultural and
institutional shift is needed to position teachers as central, respected

agents of innovation and trust within the educational system.

9. Discussion

In response to the first research question on classroom
management, most Greek teachers reported confidence in enforcing
rules, handling challenges, and maintaining discipline, although a
smaller group admitted difficulties, which parents also confirmed by
pointing to inconsistent practices. Addressing the second research
question on maintaining authority, the vast majority of teachers felt
respected by their students, yet parental views suggested that
authority has declined compared to previous generations. Regarding
the third research question on instructional effectiveness, almost all
teachers believed their methods improved learning and could be
adapted to diverse student needs, though parents noted variability
between younger teachers, who were more comfortable with modern
methods, and older teachers, who sometimes struggled with digital
tools.
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Concerning the fourth research question on educational
background, most teachers felt adequately prepared by their
academic studies, though both survey and parental perspectives
highlighted gaps in practical and technological training. For the fifth
research question on training needs, teachers widely acknowledged
the importance of continuous professional development, particularly
in innovative methods and technology. The sixth research question
showed that while most teachers strongly identify with their role,
some struggle to fully integrate professional growth into daily
practice. The seventh research question revealed that although
teachers see themselves as making a vital societal contribution, they
feel undervalued by the public and media. Finally, the eighth
research question highlighted limited institutional and community
support, with both teachers and parents stressing the importance of
stronger collaboration to enhance teacher motivation and
professional standing.

CONCLUSION

This thesis highlights that Greek teachers maintain a strong
professional identity and confidence in their teaching abilities, yet
face challenges due to limited training opportunities, inadequate
financial rewards, and declining societal recognition. While teachers
see themselves as effective educators, parents and the public often
undervalue their role, a perception reinforced by negative media
portrayals and systemic obstacles. Teacher prestige is shown to be
dynamic, shaped by internal factors such as identity and motivation,
and external ones like economic conditions, institutional support, and
community context, with significant differences between urban and
rural settings as well as teaching levels. Despite these difficulties,
teachers demonstrate resilience, dedication, and commitment to their
students, though systemic reforms are necessary to restore the
prestige of the profession. Methodologically, the mixed-methods
approach provided nuanced insights but was geographically limited
to Attica and excluded other key stakeholders. Future research
should expand geographically, include voices of students, school
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leaders, and policymakers, and examine the influence of media,
gender, and socioeconomic background. Overall, the study
concludes that the teaching profession in Greece is at a turning point,
and restoring its prestige requires educational reforms, cultural shifts,
and stronger societal recognition of teachers’ vital role.
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SELF-ASSESSMENT OF CONTRIBUTIONS IN THE
PhD THESIS

1. The dissertation is the first theoretical and empirical study
on the social prestige of teachers in the Greek education.

2. The study offers a new and more in-depth understanding
of the professional and scientific identity of teachers, as well as the
dynamics of their social prestige.

3. A comprehensive conceptual framework has been
developed, integrating sociological theories (Goffman, Bourdieu,
Hargreaves, and Fullan) with contemporary perspectives on the
study of teachers' identity, authority, and professional development.

4. A sociological toolkit has been developed for researching
the social identity and social prestige of Greek teachers. It can also
be applied in other scientific studies.

5. The comprehensive use of the results of the quantitative
non-representative survey conducted among Greek teachers and the
in-depth interviews with parents who are citizens of the Republic of
Greece makes it possible to outline both part of the public attitudes
and to systematize the personal professional self-assessments of
teachers.

6. The social prerequisites for the authority of the
contemporary Greek teacher have been identified and ways to
increase the social prestige of the teaching profession have been
proposed.
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